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Abstract: This study explores the integration of social skills training within the framework of
psychoeducational therapy as a promising approach to address depression among students.
Drawing upon recent studies, the paper discusses the impact of depression on the wellbeing of
students, introduces the concept of psychoeducational therapy, and examines the potential
benefits of incorporation social skills training into this therapeutic model that is rather new in
Nigeria. The recommendations propose a comprehensive approach to enhancing students'
social skills, emphasizing collaboration between guidance counsellors, educators, and mental
health professionals. Key suggestions include among others early identification of students in
need, integration of social skills training into the curriculum, ongoing professional
development, and fostering parental involvement. It concluded that integrating social skills
training into psychoeducational therapy shows potential for tackling student depression as
counsellors can collaborate with other mental health professionals to establish a nurturing
academic environment that would help to decrease the prevalence of depression among
students.
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INTRODUCTION

Depression among students has emerged as a prevalent concern that significantly impacts
academic success and overall well-being (Smith et al., 2023). Recognizing the imperative for
effective interventions, this study advocates for the integration of social skills training within
psycho-educational therapy as a strategy to enhance the mental health of students. The gravity
of the issue is underscored by recent research findings on the prevalence of depression among
senior secondary school students in different Nigerian regions. Okeke et al. (2021) conducted
a comprehensive study in Enugu metropolis, revealing alarming rates of mild, moderate, and
severe depression among adolescents. This study, along with others conducted by researchers
such as Ibimiluyi (2022) and Chinawa et al. (2015), consistently emphasizes the need for
targeted interventions to address the psychological challenges faced by students.

In Enugu, Okeke et al. (2021) found a notable prevalence of depression, particularly among
older adolescents and females, with a significant correlation between satisfaction with
academic performance and depressive symptoms. Similarly, Chinawa et al. (2015) conducted
a study in Enugu and Ebonyi metropolises, revealing varying levels of depression among
adolescents attending secondary schools. The findings suggest that depression is non-existent
before the age of 10 years, with a noteworthy increase during adolescence, particularly among
females. A research in EKiti State (Ibimiluyi, 2022) further highlights psychosocial
maladjustment behaviors and their correlation with depression among secondary school
students. The study draws attention to the importance of understanding the psychosocial
aspects influencing depression and the gender differences in both psychosocial maladjustment
and depression levels.

In a study conducted in a rural region of south-west Nigeria, Oderinde et al. (2018) address the
global concern of adolescent depression, emphasizing the need for further research, particularly
in developing countries like Nigeria, to guide prevention, diagnosis, and treatment efforts. The
study revealed a one-month prevalence of 16.3%, slightly higher than reported in other parts
of the world, and identified factors that are significantly associated with depression, including
the death of a mother, belonging to a polygamous family, low socioeconomic class, having a
single parent, witnessing frequent violence, and a positive history of sexual abuse. The study
highlights the urgency for government intervention, emphasizing the importance of policies to
prevent, detect early, and treat depression among youths, particularly in rural areas.

This paper therefore aims to consolidate and build upon these research findings, proposing
social skills training as a key component of psycho-educational therapy to address the
multifaceted challenges posed by depression among students. By examining the existing
literature, we can develop targeted strategies to promote the mental health of students,
ultimately contributing to a more conducive and supportive learning environment.
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The importance of addressing depression in an educational setting

Addressing depression in educational settings is of paramount importance, as evidenced by
various studies and academic works. Depression in children and adolescents is a significant
issue, and the role of school professionals, especially school counselors, in recognizing,
addressing, and preventing mental health issues is crucial. Hoerman's (2014) dissertation
highlights the role of school professionals in addressing depression in children and adolescents.
It emphasizes the need for effective school-based programs to deal with mental health issues.
The study underscores that most students seeking mental health support do so within the school
setting, emphasizing the importance of comprehensive mental health systems in schools.
Bodicherla et al. (2021) stress the prevalence of depression in children and adolescents, with
up to 20% experiencing mental illness worldwide. The study focuses on school-based
interventions to prevent and reduce the severity of depressive symptoms. It discusses strategies
and emphasizes the community-level importance of preventing depression, starting at schools.

Furthermore, on the importance of mental health awareness in schools, Barile (2023)
recognizes that educators are the first line of defense for students with mental health issues.
The study emphasizes the impact of a student's mental health on learning and achievement.
The author shares a personal experience of identifying a depressed student and highlights the
positive outcomes achieved through mental health awareness and intervention. While
addressing adolescent depression in schools, Valdez and Budge (2012) evaluated in-service
training for school staff in the United States regarding adolescent depression. The research
indicates that the training increased school staff's awareness, knowledge, and ability to connect
with depressed students. The findings highlight the valuable role of in-service training in
addressing adolescent depression in school settings.

Collectively, the reviewed works stress the need for a comprehensive approach to addressing
depression in educational settings. School professionals play a crucial role in recognizing
symptoms, providing support, and implementing preventive measures to ensure the well-being
of children and adolescents. The studies also underscore the importance of creating awareness,
implementing school-based interventions, and fostering collaborative relationships between
schools, students' families, and communities.

Statement of Problem

Depression among students has emerged as a pervasive concern, affecting not only their
academic success but also their overall well-being. The detrimental impact of depression on
students' mental health poses a substantial barrier to their educational experience, hindering
personal growth and hindering the achievement of academic milestones. Despite the
recognition of depression as a significant challenge, there remains a gap in understanding and
addressing the specific needs of students within the context of psycho-educational therapy. The
existing literature underscores the prevalence of depression among students and its correlation
with various factors such as academic stress, social relationships, and personal challenges.
However, a comprehensive and targeted approach to addressing depression within the realm of
psycho-educational therapy, augmented by social skills training, is yet to be thoroughly
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explored. There is a distinct lack of empirical evidence examining the effectiveness of
integrating social skills training into psycho-educational therapy for alleviating depressive
symptoms among students.

Furthermore, the nuanced relationship between social skills development and the amelioration
of depression requires in-depth exploration. The extent to which enhancing social skills can act
as a proactive intervention strategy to mitigate and prevent depression in students remain
inadequately investigated. Consequently, the gap in research necessitates a focused inquiry into
the potential of social skills training within the psycho-educational framework to contribute
significantly to the enhancement of student well-being. Therefore, the central problem this
research seeks to address is the insufficient understanding and exploration of the role of social
skills training in the context of psycho-educational therapy as an effective means of enhancing
student well-being and mitigating the impact of depression. By delving into this unexplored
territory, the research aims to provide valuable insights, evidence, and implications for
educators, mental health professionals, and policymakers working towards fostering a
conducive and supportive academic environment for students.

Factors Contributing to Student Depression

Factors contributing to the high prevalence of depression in student populations are
multifaceted and encompass various stressors, social pressures, and personal challenges.
Several research studies conducted in Nigeria shed light on these factors, emphasizing the
importance of understanding and addressing the mental health needs of students. Here are some
of the key factors. Limited knowledge of risk and protective factors can significantly contribute
to student depression by impeding the understanding, prevention, and management of mental
health challenges. Anosike et al. (2022) conducted a survey among Nigerian university students
and found that about 47% and 60% of participants had good knowledge of risk and protective
factors related to depression, respectively. The study highlights a gap in understanding the
factors associated with depression among university students. Limited knowledge about the
risk factors associated with depression may hinder the early identification of students at risk.
Without awareness, educators, parents, and peers may struggle to recognize signs and
symptoms of depression, leading to delayed intervention. A lack of understanding of risk
factors means that the root causes of depression may go unaddressed. Risk factors, such as
stressful life events, trauma, or genetic predispositions, play a role in the development of
depression. If these factors are not identified and addressed, they can contribute to the
persistence or escalation of depressive symptoms.

Socio-demographic and social variables can significantly influence student depression. These
factors encompass a range of characteristics related to an individual's social and demographic
background. Peltzer et al. (2013) explored associations between depression and socio-
demographic, social, and health variables among undergraduate students. Lack of social
support (Ibimiluyi, 2020), positive screening for PTSD, and moderate to severe sleeping
problems were identified as factors associated with depression. Adolescence and young
adulthood are critical periods marked by significant physiological, emotional, and social
changes. The challenges associated with these developmental stages, such as identity
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exploration, academic pressures, and peer relationships, can contribute to the onset of
depression (Ibimiluyi, 2017). Research suggests that there are gender disparities in the
prevalence of depression, with females often experiencing higher rates (lbimiluyi, 2017).
Societal expectations, hormonal fluctuations, and the impact of gender roles can influence how
depression manifests and is expressed, potentially contributing to these disparities. Students
from lower socioeconomic backgrounds may face additional stressors related to financial
constraints, limited access to resources, and increased exposure to adverse life events
(Adegoroye & Ibimiluyi, 2018). These socioeconomic stressors can contribute to a higher risk
of depression. Also, the quality of family relationships, including the presence of a supportive
family structure, parental involvement, and communication, can significantly impact a
student's mental health. Lack of family support or dysfunctional family dynamics may
contribute to feelings of isolation and depression. Isara et al. (2022) assessed the prevalence
and risk factors of depression among undergraduate medical students. The study found that
emotional problems, financial challenges, and smoking were significant independent predictors
of depression.

Sociocultural factors, including societal and familial expectations regarding career choices and
success, can create significant stress for students. Cultural norms and expectations may add to
the pressure to conform to certain standards, impacting mental well-being. Ibimiluyi (2017)
investigated psychosocial variables as correlates of depression among in-school adolescents in
Southwest Nigeria. The study identified factors such as gender, location of residence, socio-
economic status, peer influence, parent-adolescent relationship, cigarette smoking, and
negative life experiences as significantly related to depression.

Family problems such as conflicts, lack of support (Ibimiluyi, 2020), or dysfunctional family
dynamics can contribute to depression among students. Issues like parental divorce, the loss of
a family member, or strained relationships at home can have a profound effect on mental well-
being. Peer pressure, social isolation, and difficulties in forming meaningful relationships can
impact mental health. The desire to fit in, coupled with the challenges of navigating social
dynamics, may contribute to feelings of loneliness and depression (Adegoroye & lbimiluyi,
2018). High academic expectations, intense competition, and the pressure to excel in exams
contribute to stress and anxiety among students. The desire to meet societal and familial
expectations in terms of academic performance can lead to feelings of inadequacy. Dabana and
Gobir (2018) conducted a cross-sectional study among undergraduate students and reported
that 58.2% of respondents had depression. However, there was no statistically significant
association between depression and academic performance or interest in the course of study.

Limited awareness and inadequate mental health services can significantly contribute to the
prevalence and exacerbation of student depression. Osunde and Adomeh (2022) assessed
depression prevalence among students in tertiary institutions in South-West and South-South
Nigeria. The study found that 46% of students showed signs of depression, emphasizing the
need for mental health services in universities. Limited awareness surrounding mental health
issues often leads to stigma and misconceptions. Students may feel ashamed or hesitant to
acknowledge their struggles with depression due to fear of judgment. This stigma can prevent
individuals from seeking help and contribute to the worsening of their mental health. Also, a
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lack of awareness may result in delayed recognition of depressive symptoms. Students, their
peers, and even educators may not recognize the signs of depression, such as changes in
behavior, mood, or academic performance. Delayed identification can lead to a lack of timely
intervention and support.

Gender disparity can be a significant factor in student depression, influencing how individuals
experience and cope with various stressors and challenges during their academic journey. Suraj
et al. (2021) explored the prevalence and factors associated with depression among medical
students in Nigeria, highlighting that being female and having a history of depression were
significant differentiators among students with depression. Understanding these factors, among
many others, is crucial for implementing targeted interventions, promoting mental health
awareness, and developing support systems to mitigate the impact of depression on students in
Nigeria. Additionally, findings from these studies emphasize the need for comprehensive
mental health services within educational institutions.

Impact of Depression on Academic Performance and Students’ Well-Being

The impact of mental health issues on students encompasses various aspects such as academic
achievement, quality of life, physical health, and relationships, with long-term repercussions
on employment and overall health. Depression, often co-occurring with anxiety, is associated
with lower grade point averages and an increased risk of dropping out of school (Eisenberg,
Gollust, Golberstein, & Hefner, 2007). College students report that stress, anxiety, sleep
problems, and depression negatively affect academic performance (American College Health
Association, 2015). Studies on underserved schoolchildren reveal that anxiety and depression
symptoms contribute to lower academic scores, emphasizing complex relationships between
these factors (McCurdy et. al., 2022). A study in Rawalpindi, Pakistan, underscores the
negative effect of depression on academic performance and highlights the need for intervention
strategies (Khurshid, Parveen, Yousuf, & Chaudhry, 2015). During the COVID-19 pandemic,
depression negatively influences college students' academic engagement, with a sense of
security mediating this relationship (Tang & He, 2023). In a study carried out to find out the
relationship between depression and students’ academic performance among undergraduate
students of Benue State University Makurdi, Nigeria, Muhammad, Terna, and Saanyol (2018)
found the impact of depression on academic performance to be significant, especially among
females. Contrarily, a study using US data suggests that depression does not affect standardized
test scores for students in 5th-12th grade (Kepnes, 2015). Among engineering students,
depression correlates with academic scores, prompting a call for strategies to enhance
psychological well-being (Sindhu, 2016). Also, secondary data analysis in the US indicates a
correlation between adolescent depression and academic difficulties (Vasquez, 2022),
emphasizing the importance of proactive interventions. Overall, these studies consistently
demonstrate that student depression has significant consequences for academic performance
and well-being across diverse settings and populations. Addressing mental health concerns,
therefore, is crucial for fostering a positive learning environment and ensuring long-term
success for students.
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Definition and Goals of Psychoeducational Therapy

The origins of psychoeducation can be traced back to the work of C. M. Anderson, who, in
1980, developed the approach to reduce relapse rates among individuals with schizophrenia by
educating their family members (Anderson, 1980). It is an evidence-based psychotherapeutic
intervention designed to enhance an individual's and their family's understanding of a mental
health condition, aiming to improve their coping and management skills. This form of therapy
is practical, adaptable to various clinical settings, and focuses on specific therapeutic goals.
The primary focus of psychoeducation is on the transfer of knowledge about mental health
conditions. Sessions are not bound by formal or prescriptive standards, allowing flexibility in
delivery methods, settings, and durations. (Anderson, 1980; Dixon, Adams, & Lucksted, 2000;
Xia, Merinder, Belgamwar, & Psychoeducation Research Review Group, 2011)

Some of the objectives of psycho-educational therapy include:

1. Informing clients and families about various aspects of the condition, including signs
and symptoms, course, outcomes, and prognosis.

Debunking misconceptions and promoting awareness among clients and their families.
3. Providing information on different treatment and medication options, along with their
associated risks.

Teaching families how to interact with the client and identifying early signs of relapse.
Facilitating the integration of individuals with mental conditions into their home
communities, emphasizing social and occupational functioning.

N

o~

Psychoeducation can be conducted by experts such as psychiatrists, psychologists, or nurses.
Sessions may be individual or group-based, with online options available. Research suggests
the effectiveness of psychoeducation, especially when combined with pharmacotherapy or
cognitive behavioral therapy (Marshall & Rathbone, 2011). Various models, such as consumer,
family, and multifamily psychoeducation, have shown positive outcomes, including improved
quality of life and reduced relapse rates. Furthermore, psychoeducation is applied to various
mental health conditions, including depression, bipolar disorder, schizophrenia, attention-
deficit/hyperactivity disorder, and substance use disorder.

Approaches within Psychoeducation and their Effectiveness

Psychoeducational therapy encompasses various approaches that share the common goal of
providing education and information to individuals and their families about mental health
conditions. These approaches are designed to enhance understanding, improve coping skills,
and facilitate better management of mental health challenges. Here is an overview of some of
them:

1. Family psychoeducation: This approach targets families and close support networks
of individuals with mental health conditions. This approach educates family members
about the nature of the mental health disorder, effective ways to provide support, and
strategies for coping with the challenges that may arise.
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2. School-Based Psychoeducation: This type of psychoeducation therapy targets
students, teachers, and parents within a school setting. The aim is to promote mental
health awareness, reduce stigma, and equip individuals with the knowledge and skills
to support students with mental health challenges.

3. Crisis Intervention Psychoeducation: Provides psychoeducation during crisis
situations, offering immediate information and support to individuals and their families
facing acute mental health issues. It may include strategies for crisis management and
prevention.

4. Community-Based Psychoeducation: Extends psychoeducational interventions to the
broader community. This approach seeks to raise awareness, reduce stigma, and
promote a supportive community environment for individuals with mental health
conditions.

5. Integrated Psychoeducation: This approach combines psychoeducation with other
therapeutic modalities, such as pharmacotherapy or cognitive-behavioral therapy. This
integrated approach aims to enhance overall treatment effectiveness by addressing both
the educational and therapeutic aspects of mental health care.

These approaches may be applied individually or in groups, and the choice of approach depends
on factors such as the nature of the mental health condition, the preferences of the individuals
involved, and the available resources. The diversity of psychoeducational approaches reflects
the flexibility of this therapeutic model in addressing a range of mental health challenges.

The effectiveness of these approaches has been supported by various studies across different
mental health conditions. A meta-analysis by Pitschel-Walz et al. (2001) examined family
interventions for schizophrenia and found that psychoeducation significantly reduced relapse
rates and rehospitalization. In a study on family-focused treatment of adolescents with bipolar
disorder, psychoeducation therapy was found to be effective in reducing the recurrence of
bipolar episodes and improving overall family functioning (Miklowitz et al., 2003). Also, a
review by Donker et al. (2009) found that group psychoeducational interventions for depression
were effective in reducing depressive symptoms and improving overall functioning. A study
by Marsch et al. (2014) investigated the effectiveness of an online psychoeducation program
for individuals with substance use disorder. The findings suggested improvements in relapse
rates, social functioning, wellness, and stress levels. A meta-analysis by Hunot et al. (2013)
assessed the effectiveness of psychological therapies, including psychoeducation, for
generalized anxiety disorder. The study supported the efficacy of integrated psychotherapeutic
approaches. Also, a systematic review by Kutcher et al. (2016) examined the impact of school-
based mental health education programs. The review highlighted the potential of such programs
for increasing mental health knowledge and reducing stigma.

These studies provide evidence supporting the effectiveness of psychoeducational therapy
across various mental health conditions and settings. However, it is important to note that the
specific approaches and interventions within psychoeducation may vary, and their
effectiveness can be influenced by factors such as individual differences and the quality of
implementation.

48



Global Journal of Arts, Humanities and Social Sciences, 13(7),41-58, 2025

Print ISSN: 2052-6350(Print)

Online ISSN: 2052-6369(Online)

Website: https://www.eajournals.org/

Publication of the European Centre for Research Training and Development -UK

Social Skills Training (SST)

Definition: Social skills training (SST) is a therapeutic intervention designed to improve an
individual's interpersonal skills, communication abilities, and overall social functioning
(Akinleye & Ogunsanmi, 2009; Mueser, Gottlieb & Gingerich, 2013). The goal is to enhance
the person's capacity to navigate social situations effectively, build and maintain relationships,
and respond appropriately in various social contexts.

Effective social skills are crucial for successful interactions and relationships, both personally
and professionally (Mueser, Gottlieb & Gingerich, 2013). Social skills training is particularly
beneficial for individuals who may experience challenges in understanding social cues,
expressing themselves, or forming connections with others. It is often used in various settings,
including mental health treatment, schools, and vocational rehabilitation. Specifically, SST can
be very effective in the following ways:

1. Communication SkKills Training: SST helps to improve verbal and non-verbal
communication, active listening, and assertiveness through role-playing exercises and
real-life scenarios.

2. Problem-Solving Skills: SST can be used to teach individuals how to identify
problems, generate potential solutions, evaluate them, and implement the best course
of action, promoting effective conflict resolution.

3. Emotional Regulation Techniques: SST provides tools for recognizing and managing
emotions in social situations, such as deep breathing exercises, mindfulness, and
cognitive restructuring.

4. Social Cue Recognition: It can be used to help individuals understand and interpret
social cues, body language, and non-verbal communication to enhance social
interactions.

5. Group Interaction Skills: It is also used to facilitate group-based activities to improve
skills like cooperation, teamwork, and effective participation in social settings.

Impact of SST on Mental Health

SST can contribute to the development of meaningful and positive relationships. Studies show
that enhanced communication skills and the ability to navigate social situations may lead to
increased social support, which is a protective factor for mental health (Cook et al., 2008;
Kolakowsky-Hayner, 2011; Mueser, Gottlieb, & Gingerich, 2013). Individuals with social
anxiety may benefit from SST as it provides structured opportunities to practice and refine
social interactions, gradually reducing anxiety associated with social situations (Kolakowsky-
Hayner, 2011).

Improved social skills can positively impact self-esteem and self-confidence. As individuals
experience success in social interactions, they are likely to develop a more positive self-
perception (Mueser, Gottlieb, & Gingerich, 2014). SST often includes training in conflict
resolution and problem-solving, which can contribute to better emotional regulation and
reduced stress levels (Spence, 2003). Competence in social skills can lead to more effective
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stress management. Individuals who can navigate social situations successfully may experience
lower levels of stress and increased overall well-being (Rubin, Bukowski, & Parker, 2006).

Connection between Social Skills and Student Depression

Poor social skills may contribute to social isolation (Novotney, 2019; Almeida et al., 2022), a
factor strongly associated with depression. Students who struggle to connect with peers may
experience feelings of loneliness and sadness, increasing the risk of depressive symptoms.
Difficulties in social interactions can lead to peer rejection (Martin-Antdn, Monjas, Bacete, &
Jiménez-Lagares, 2016; Mulvey, Boswell, & Zheng, 2017), which is a significant stressor for
students. Repeated experiences of rejection may contribute to the development or exacerbation
of depression. Students with inadequate social skills may encounter negative social
interactions, such as bullying or teasing, which can contribute to depressive symptoms (Eleby
Jr., 2009; Blue, 2017). SST can equip students with the tools they need to handle such situations
effectively.

Social skills are often crucial in academic settings, influencing peer relationships, group work,
and the overall school experience. Challenges in these areas may contribute to feelings of
inadequacy and depressive symptoms. Social Skills Training, when incorporated into
intervention programs, can play a significant role in addressing the social challenges that
contribute to student depression and promoting overall mental well-being.

Integration of Social Skills Training in Psychoeducation Therapy

The integration of social skills training (SST) into psychoeducation therapy is grounded in the
understanding that effective social skills are integral to overall mental well-being (Kim &
Mueser, 2011). Combining these approaches offers a comprehensive framework that not only
educates individuals about their mental health conditions but also equips them with practical
skills to navigate social situations. The rationale includes:

1. Holistic Approach: Social skills are essential for interpersonal interactions, and
addressing these skills aligns with a holistic view of mental health. Integrating SST into
psychoeducation acknowledges the impact of social functioning on an individual's
overall psychological well-being.

2. Practical Application: Psychoeducation often imparts theoretical knowledge about
mental health, while SST provides practical tools for applying this knowledge in real-
world social situations. The combination ensures a more practical and hands-on
approach to improving mental health.

3. Enhanced Coping Strategies: Social skills are vital coping mechanisms. Combining
SST with psychoeducation helps individuals develop adaptive ways to cope with stress,
interpersonal conflicts, and social challenges, ultimately contributing to improved
mental health outcomes.

4. Targeting Social Anxiety: For individuals dealing with social anxiety, the structured
nature of SST within psychoeducation provides a supportive environment to gradually
confront and overcome social fears, promoting confidence and reducing anxiety.
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Case Studies Demonstrating Successful Outcomes of Integrating SST with
Psychoeducation Therapy

A study by Gellin et al. (2017) demonstrated that integrating SST into psychoeducation for
individuals with depression led to significant improvements in social functioning and a
reduction in depressive symptoms. In a case study by Anderson et al. (2019), SST integrated
into psychoeducation was effective in reducing social anxiety symptoms in adolescents with
anxiety disorders. A group-based social skills intervention integrated into psychoeducation for
adults with schizophrenia showed improved social functioning and decreased social
withdrawal. These case studies illustrate the positive impact of integrating SST into
psychoeducation, showcasing improvements in social functioning, anxiety reduction, and
overall mental health outcomes. The combined approach addresses both knowledge acquisition
and practical application, offering a more comprehensive therapeutic strategy.

Potential Obstacles to Implementing Social Skills Training with Psychoeducational
Theory

From the foregoing, the following are some of the possible obstacles that may impact
integrating SST with psychoeducational therapy:

1. Resistance and Motivation: Some individuals may resist participating in social skills
training, particularly if they do not recognize the need for improvement or if there's a
lack of motivation. Psychoeducational theory emphasizes providing information to
enhance understanding, but resistance can hinder the effectiveness of the training.

2. Individual Differences: People have diverse learning styles and preferences. A
psychoeducational approach may not cater to the individualized needs of every
participant in social skills training. Tailoring the intervention to accommodate various
learning styles is essential for success.

3. Cognitive Limitations: Psychoeducational theory assumes that individuals can
comprehend and apply the information provided. However, cognitive limitations, such
as learning disabilities or intellectual challenges, might impede the effectiveness of
social skills training for some individuals.

4. Environmental Factors: The success of psychoeducational interventions, including
social skills training, can be influenced by environmental factors. Limited resources, a
lack of support systems, or a non-conducive learning environment may pose obstacles
to effective implementation.

5. Generalization of Skills: One challenge is ensuring that the skills learned in a
controlled training environment are effectively generalized to real-life situations.
Transferring acquired social skills to various contexts requires ongoing support and
reinforcement.
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Ethical Considerations in Incorporating Social Skills Training with Psychoeducational
Therapy

The following are very important and should be considered before incorporating SST with
psychoeducational therapy:

1. Informed Consent: Participants should provide informed consent before engaging in
any psychoeducational intervention, including social skills training. This involves
understanding the nature of the training, potential risks, and benefits, as well as the
voluntary nature of their participation.

2. Confidentiality: Maintaining the confidentiality of participants is crucial in
psychoeducational settings. Social skills training may involve sharing personal
experiences and vulnerabilities, making it essential to establish clear guidelines
regarding the confidentiality of information disclosed during the sessions.

3. Cultural Sensitivity: Psychoeducational interventions need to be culturally sensitive.
Social skills training should respect and incorporate diverse cultural perspectives to
ensure that the strategies taught are relevant and applicable to individuals from different
cultural backgrounds.

4. Monitoring and Evaluation: Ethical considerations include regularly monitoring and
evaluating the progress of participants. If there are indications that the training is
causing distress or not producing the desired outcomes, adjustments or alternative
interventions should be considered.

5. Competence of Facilitators: Trainers delivering social skills training must be
adequately trained and competent. Ethical considerations require ensuring that
facilitators have the necessary skills to handle the psychological aspects of the training
and can provide appropriate support to participants.

6. Avoidance of Harm: Ethical practice mandates that social skills training should not
cause harm to participants. Strategies and scenarios used in training should be carefully
chosen to avoid triggering distress or exacerbating existing mental health issues.

7. Long-Term Impact: Consideration should be given to the long-term impact of social
skills training. Ethical practice involves assessing whether the skills learned contribute
positively to participants' lives over time and do not lead to unintended negative
consequences.

Balancing the principles of psychoeducational theory with ethical considerations requires
careful planning, ongoing assessment, and a commitment to the well-being of the individuals
undergoing social skills training, and counselors must take cognizance of these.

Future Directions for Incorporating Social Skills Training with Psychoeducational
Therapy to Address Depression among Students

Identifying research gaps and advocating for policy changes are crucial steps in advancing the
integration of social skills training in educational settings (Martin & Young, 2023). The
following will help chart a future course in incorporating SST with psychoeducational therapy
to address student depression:
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Digital Platforms and Technology Integration: Explore the integration of digital
platforms and technology to deliver social skills training and psychoeducational
interventions. Online modules, apps, or virtual reality programs can provide accessible
and interactive resources for students, accommodating diverse learning styles and
preferences.

Personalized Interventions: Move towards more personalized approaches by tailoring
social skills training to individual needs and learning styles. Adaptive technologies and
assessment tools can help identify specific social skill deficits, allowing for targeted
and customized interventions.

Preventive Approaches: Shift focus towards preventive strategies by incorporating
social skills training early in educational curricula. Implementing programs that foster
positive social interactions from an early age can contribute to the prevention of
depression and other mental health issues in the long term.

Collaborative Efforts: Encourage collaboration between educators, guidance
counselors, mental health professionals, and parents. A holistic approach that involves
various stakeholders can enhance the effectiveness of social skills training, creating a
supportive environment both at school and at home.

Inclusion of Peer Support Programs: Consider the incorporation of peer support
programs within social skills training. Peer mentoring and support groups can provide
additional opportunities for students to practice and reinforce learned social skills in a
supportive and empathetic environment.

Research on Long-Term Outcomes: Conduct longitudinal studies to assess the long-
term effectiveness of incorporating social skills training with psychoeducational
therapy. Understanding the sustained impact of these interventions on students' mental
health can guide future developments and improvements.

Recommendations

Based on the foregoing, the following recommendations are made:

Guidance counsellors should:

1.

2.

3.

Foster open communication and collaboration between educators, guidance
counsellors, and mental health professionals to create a cohesive support system for
students.

Actively identify students who may benefit from social skills training early on,
incorporating assessments to identify specific areas of social difficulty.

Work with educators to integrate social skills training into the regular curriculum,
emphasizing the importance of social-emotional learning alongside academic
achievements.

Provide ongoing professional development opportunities for educators and counsellors
to enhance their understanding of social skills training strategies and psychoeducational
approaches.
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5. Encourage parental involvement in social skills training programs. Provide resources
and workshops for parents to reinforce and support the development of social skills at
home.

6. Implement regular monitoring and evaluation of students' progress in social skills
training. Adjust interventions based on feedback and outcomes to ensure effectiveness.

7. Ensure that social skills training programs are accessible and inclusive, considering the
diverse needs and backgrounds of students. Adapt interventions to accommodate
students with disabilities or different learning styles.

8. Emphasize positive reinforcement in social skills training. Celebrate and acknowledge
students' progress, fostering a positive and encouraging learning environment.

9. Develop crisis response plans that address situations where social skills training may
not be sufficient, involving mental health professionals and crisis intervention strategies
when needed.

10. Engage with the broader community to create a network of support for students.
Collaborate with local mental health organizations and community resources to
enhance the overall well-being of students.

By focusing on these recommendations, guidance counselors, educators, and mental health
professionals can work together to create a comprehensive and effective approach to addressing
depression among students through the incorporation of social skills training with
psychoeducational therapy.

CONCLUSION

From the foregoing, integrating social skills training within psychoeducational therapy holds
promise for addressing depression among students. By understanding the interconnectedness
of social skills training and mental health, educators and mental health professionals can
contribute to creating a supportive and flourishing academic environment for the students and
thereby reduce the incidence of depression among the students.
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