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Abstract: Writing skills are important for effective communication. However, the
development of writing skills among learners depends on the methods used in teaching and
learning. Recent survey of writing competence among students in schools shows that majority
of them cannot write properly. This raises concern regarding methods used in teaching and
learning. Low levels of writing skillsin West Pokot have greatly affected overall mean scores
in the Kenya Certificate of Secondary Education (KCSE) examinations for the years 2009 to
2011 with mean scores dropping from 7.66 to 5.09. The purpose of the study was to
determine the perceptions of teachers and students towar ds the methods used in teaching and
learning of English writing skills in secondary schools in West Pokot County of Kenya. The
objectives of the study were first, to establish teachers and students perception of methods
used in teaching and learning of writing skills and second, to compare teachers and students
perceptions of methods used in teaching and learning writing skills. The study population
was 31 teachers of English and 2580 form four students. The sample size included 31
teachers of English and 334 form four students selected through simple random sampling
technique. Data was collected through questionnaires and analyzed by use of mean and t-
test. The study revealed that both teachers and students had negative perception towards
methods used in teaching and learning of English writing skills and this was not statistically
different(p-value=0.1594).
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INTRODUCTION

Writing is fundamental to effective communicatios i@vealed by Driscoll (2012).This is
particularly so in an era in which e-mail and otherd processed documents are the norm
rather than the exception in a work place. Min @0@veals that teachers in Britain where
English is first language, teachers pay more atterd practice in writing class, encouraging
students to familiarize with the language structamel have a good opportunity to express
their ideas more easily through appropriate writmgthod. This view is similar to that of
Chandler (2003) who also advocates for good oppires for learners to familiarize with
good topics of encouragement.
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A teacher is an investigator of the writing proessemployed by the students, using
observation and discussion to identify successfelhwds to teach different aspects of the
writing process (Ambuko, 2008). Teachers play d#fe roles in the classroom through
different ways. Richard (1990) presents a comprghienist for teachers' role in a writing
programme. The roles include:- keeping writing ta$éar, simple and straight forward,
teaching the writing process, developing meaningBdignments, outlining goals for each
writing assignment and teaching the principleslesuconvention, and guideline of writing
as a learner who has a good command of Englishutagegwill effectively present his ideas
in an organized form, understandable to the exanand this will logically translate into a
better examination scores(Ellis,1991).

Ahmad and Aziz (2009) note that some teachers \elibat classes should be teacher -
centered, where the teacher is the expert andutmrty in presenting information while
other take a learner centered approach viewing ttede as more of student learning.
Ndirangu (2004) notes that inappropriate classroo®kills such as the use of teacher
centered methods sabotage the achievements ansl @oal’en the meticulously designed
curriculum. Eken (2000) noted that in a studentteed class, teachers are more of
facilitators and students take on the discussita students are seen as being able to assume
a more active and participatory role vis-a-vis ifiadal approaches. This teaching method
promotes active participation of students in clagsr activities.

However, in a classroom setting a teacher shouldddeequipped with different methods of
teaching English. Ahmad and Aziz (2009) concurs shadents generally have a poor grasp
of a language and part of the problem lies withabeventional teaching methods employed.
From a research carried out by Ng'ong'a (2002)a wevealed that Kenyan school leavers
continue to perform poorly due to poor teaching hnds. This is because as Alexander
(2000) noted instructors develop a teaching stgketd on their beliefs about what constitutes
good teaching, personal preferences, their alsjiteend the names of their particular
discipline.This is done in disregard of the leasitezeds.

Due to deteriorating of performance in English sahjobjectives of writing skills have not
been achieved, yet writing competence is one ofvita¢ requirements outside the school
and promoting teaching and learning of English legg skills. There has been persistent
complains about poor Engliskanguage use in written expression .As reported by
KNEC(2010,2011,2012) theompositions candidates wrote for the last thresrs/ereveal
serious weaknesses in writing skills and this hastty affected the mean scores which
dropped from 7.66 in the year 2009 to 5.09 in 284 $hown in the Table 1.

Table 1. Trends in performance in KCSE mean scores

Y ear Mean score
2009 7.66
2010 5.83
2011 5.09

(Source: KNEC 2010 - 2012)
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The mean score is below the average mark requyrdtigher institutions to select students
for competitive courses. English language is a omadof instruction and a compulsory
subject in which a student is supposed to do wdbet selected for a competitive course.

There has been a general outcry expressed by ezhalats, employers, parents on the view
that most of the form four leavers are not fullyugged with proper communication skills
evidenced in oral interviews and written applicatitetters. Barasa (2005) noted that
universities have voiced concern about receivingt fyear students who can hardly write,
read and hold discussions in English. The downweaedd in performance across the
curriculum has raised concern to the curriculumettgsers because English is used to teach
and test other subjects except Kiswahili, Africamd doreign languages. Therefore little
mastery of writing skills can be a serious impedimé& the acquisition of skills and
knowledge for other subjects that require an Ehghackground for teaching and writing
(KNEC, 2010).Therefore this research was a resptmdkis need and focus on necessary
resources and methods used in teaching and leaEmglgsh writing skills among students in
secondary schools.

The purpose of the study was to establish peraeptioteachers and students towards
methods used in teaching and learning of writingjsskn secondary schools in West Pokot
County, Kenya. Objectives of the study were:

» Establish perceptions of teachers and studentsrdswanethods used in teaching
English Writing skills.

 Compare perceptions of students and teachers tewaemthods used in teaching
English writing skills.

METHODOLOGY

Resear ch design

The research design adopted was descriptive suAgRryman (2004) observes, the design
is relevant since it entails the collection of datemore than one case and at a single point in
time in order to collect a body of data in relatimntwo or more variables, which are then
examined to detect the patterns of associationbetfavior that are difficult to observe
directly and when it is desirable to sample a largember of subjects for investigations.

Target population

The target population of the study was 31 Engleschers and 2580 form four students in
West Pokot County secondary schools. The form $tudents were used because they were
had experienced the curriculum longest to commentnethods used in teaching and
learning of English writing skills.

Sample and sampling procedure

The formula of Krejcie and Morgan (cited in Kath&riPals (1993) was used to calculate the
sample size by estimating the sample size (s) nkedde sample size was 334 students who
were selected by use of simple random samplingntgak. All 31 form four teachers were
selected by use of saturated sampling technique.
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I nstruments

Teachers and students questionnaires were useulléstadata .Teachers questionnaire had
statements concerning the methods used in teacbfngvriting skills while student
guestionnaires had statements concerning the metsetl in learning of writing skills. The
Likert Scale was used to rate teachers and studestseptions. The scale ranged from 1
(strongly disagree), 2 (disagree), 3 (neutral)agrée) to 5 (strongly agree). The teachers’
students were to mark on every statement theiepéan in reference to the rating scale. The
mean scores were used to judge teachers and stuperteption. A score of 3 denoted
neutral perception, a mean score of less tham8tdd negative perception and a mean score
of above 3 denoted positive perception. The dvpesiception of teachers and students was
attained by summing up the mean scores of all resgas £ ms) and divided by the number
of respondents.

Validity of instruments

Validity of the instruments was ascertained by exp&lgment of research specialists from
the Department of Educational Communication, Tetdgyand Curriculum Studies . The
views of the experts were used to revise the quasdires .

Reliability of the instruments

Reliability is a measure of how consistent the ltsdtom a test are ( Kombo & Tromp,2006)
.Reliability of teachers and students questionsawas determined by use of Cronbach’s
alpha formula for the internal consistency of thstiuments. The results yielded 0.81 as the
coefficient reliability for students’ questionnarand 0.87 for teachers’ questionnaires. These
values were considered high enough to judge theuments as reliable.

Data collection:

Questionnaires were administered to teachers adeérsts by the researcher personally, so as
to make clarification when need arose. The reseantiade personal visitation to the schools
and met the respective Head teachers and inforhesd &bout the research and arranged for
data collection.

Data analysis

Data was analyzed by use of mean scores to detepenteption ant t-test tietermine
difference in perception between teachers and stade

RESULTSAND DISCUSSION

Per ception of Teachersand Studentstowards Methods used in Teaching English

writing Skills.

The findings of teachers and students on perceptiowards the methods used in teaching
English writing skills are shown in Table 2.

Table 2: Perception of Teachers and Students T@\aedhods used in Teaching English

writing Skills.
Respondents Mean score  Perspective
Teachers 2.49 Negative
Students 2.32 Negative
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The findings reveal that teachers’ perception wegative; the mean score was 2.49 meaning
that teachers are not aware of the appropriateadsthised in teaching English writing skills.
The findings also reveal that learners’ perceptd@s negative with a mean score of 2.32
which is lower than the teachers’ mean. Studengsnat aware of the methods they are
supposed to use in learning English Writing Skilleachers appear not to be informed in
terms of the syllabus from the Kenya Institute afri@ulum Development that contains
appropriate methods to be used in terms of devwajpgnglish writing skills. The findings
reveal that development of writing skills is a deagje among students. The study implies
that performance in English subject may be disnsah aesult of poor methods of content
delivery. This has implications for changes inirireg of teachers to focus on different
methods selected in accordance with objectivesnées’ needs, interests, beliefs and
competencies (Simonson,2004). The findings congtlr the observations made by Indoshi
and Okwara (2011), with the view that majority eathers who are adequately educated and
professionally trained are capable of producingdgaesults at the end of primary education
and also having a high degree of autonomy andifiktyiin the delivery of lessons, but may
still fail to have their learners acquire profiabgrin academic skills of writing.

Comparison of Perceptions Between Teachers and Students Towards M ethods used to

Teach English writing Skills

To find the differences in perception between teesland students, a t-test was done on the
mean scores of teachers and students. The findnegsresented in Table 3.

Table 3: Test for differences in the average perception ex@n the determinants for
achievement

Determinant  Mean Standard error for 95% confidence limits  Df p-

difference the mean (95% CL)on mean value
difference difference
Lower limit  Upper limit
Methods -0.17 0.12 -0.41 0.07 368.1594

Mean difference = Average score for the students - Average score for the teachers

The difference in average perception on the methisdd in teaching and learning of English
Writing Skills between the teachers and the stuigl&nt-0.17 (95% CL: -0.41, 0.07). This
difference is statistically non-significant (p-vat0.1594). This means that both the teachers
and the students are similar in their perceptiorthemmethods. However, Kang’ahi (2012)
found that teachers and students in their persgeoth methods of teaching Kiswabhili were
different. This comparison between teachers andesits implies that teachers engage
students with what they know and students canneh dgarn on their own. The findings
show that any kind of learning of writing skills ang students depend on teachers. It shows
that traditional methods of teaching writing skidlee still being used, whereby teachers are
still the source of everything. As Kutz (1993) absel, there is excessive trust in teachers
towards learners learning without due regard tde¢bening conditions.

Yang and Huang (2008) argued that although teadimreved that students might benefit
from utilization of appropriate method in instructi they faced barriers that made
integration difficult to implement. This observaticould explain why the current study
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findings of students’ perception was negative sindlar to other studies like of Al-Senaidi
et al (2009) where by the findings revealed thatishts had low perception towards some
teaching methods used to develop writing skills.

CONCLUSION AND IMPLICATIONS

The study reveal that teachers and students hadinegerception of methods used in
teaching and learning of English writing skills bl perceptions were not significantly
different. It could be the reason why the studepé&formance in English writing skills has
been deteriorating. These findings imply the neggéaradigm shift in methodology for
teachers to develop interest in writing skillsitedfin order to develop competence in written
English. Also teacher training institutions may @aw revise their curriculum to develop
writing skills.
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