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ABSTRACT: This research attempts to increase the writing skill of the fifth-semester 

students to write a narrative essay. The most problem faced by students, such as their 

writing was not comprehensible, and there were still many errors in vocabulary, 

grammar, and spelling. Since writing is a complex activity, it requires students' 

comprehensive abilities such as mastering grammar, vocabulary, and punctuation 

(Huy, 2015). This study applied mix-method design. The samples were Indonesian 

learner from State Islamic Institute of Religion, Parepare, Indonesia. The finding of 

this revealed that the students' writing skills improved significantly. It was showed by 

the mean score of the pre-test was 67.33, and the post-test was 86.30. It showed that 

the use of the Metalinguistic corrective feedback technique could increase the students' 

writing skill of Narrative essay.    
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INTRODUCTION 

Writing is a continuous activity. It means that when the writer first time writes 

something down, he or she has already been thinking about what it is going to say and 

how to say it (Cloutier, 2015; Chew & Tham, 2016). Then after we have finished 

writing, we read over what we have written and made changes and corrections. 

Therefore, writing is never one-step action; it as a process that has several steps 

(Saulnier, 2016; August et al.,  2019). Writing also is often perceived as the most 

challenging language skill. It is a complicated task for students (Hammad, 2014; 

(Zumbrunn et al., 2015)). 

 

Cuenca-carlino et al., (2016); Can & Ahi, (2017) stated Writing is the process of 

thinking to create the idea, express it through the sentences into a paragraph, organize 

the idea, and revise it to do good writing. In the same way, Patricia (2016); Kent & 

Wanzek (2016) affirmed that writing is a productive skill and, as such, the way we treat 

it in class has some similarities with the teaching and learning of speaking). It means 

that writing is a process in which the writer produces something that contains about 

writer's thoughts, feelings, or ideas (Arnett, 2018; Langhorne et al., 2017)  

 

Nevertheless, doing a writing activity requires smart work. Before writing something, 

the learners have been thinking about what and how they are going to write (Blikstad 
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et al., 2018). They have to set and build prior knowledge or experience before producing 

writing composition (Norman, 2010);Wette, 2017). From this point of view, teaching 

writing skills should get much improvement. The smart teachers have to employ 

appropriate techniques, such as written corrective feedback in teaching writing skills 

(banoğlu et al., 2018). The feedback that is used to improve work as an invaluable tool 

in teaching.   

 

Written corrective feedback (WCF) is seen as the most common feedback form used 

nowadays in the English foreign language (EFL) classroom (Han & Xu, 2019; Zheng 

& Yu, 2018). It has included many researchers' attention and has become the core 

research as well as practices for teachers in writing (A. H. Lee & Lyster, 2015; Bao, 

2019). Further, (Kılıçkaya, 2019);(Delante, 2017) observed that written corrective 

feedback is widely used to point students to the grammatical error in their written works 

and help reduce them. It can be considered a common practice in the ESL/EFL writing 

classroom where teachers are expected to use written corrective feedback to help their 

students correct their grammatical errors and generally improve writing performance 

(Chen, 2014; Engeness & Engeness, 2018). Regarding this effect (Bulusan et al, 2019; 

Han & Xu, 2019) investigated the studies dealing with error treatment and corrective 

feedback, there have been interests regarding the existence of corrective feedback in 

language classrooms, especially among learners except those a teacher.   

 

The importance of writing ability has made many teachers and researchers explore and 

expose the language teaching process by the implementation of various techniques 

(Ostovar et al., 2017; Bauer, 2017; I. Lee et al., 2015). Some researchers have 

researched by using corrective feedback in teaching writing skills. They are as follow: 

(Park et al., 2015)  in her study To what extent do students benefit from indirect 

corrective written feedback? This research examines students' ability in language and 

status of inherited language; the conclusion of this study showed that students were able 

to find and correct one third, while non-inherited students showed a significantly better 

understanding of fatigue in orthography and particles. The results of this study also 

show that learners who are more capable and skilled and non-inheritance of languages 

appear to be better able to revise their own mistakes on particles. This research also 

reinforces the errors found and asks students to revise them specifically of course 

mistakes, which can still be more comfortable to correct, including those involving 

orthography and particles. This study also underlines the importance of individual 

characters in learning foreign languages (L2) beforehand. 

 

Meanwhile, (Benson & Dekeyser, 2018) in the project of  "Effects of written corrective 

feedback and language aptitude on verb tense accuracy." This study  showed that All 

respondents completed two writing assignments  given to see the effects of corrective 

feedback treatments that show results that have far better accuracy than without 

feedback treatments. 

 

Types of written corrective feedback, including direct, indirect, focused, unfocused, 

metalinguistic, electronic, and reformulation (Ellis, 1985). All of them offer different 

benefits. In that, the metalinguistic corrective feedback refers to providing feedback by 
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the provision of notification, which indicates the writer's errors. In the feedback, a 

linguistic clue or explicit statement on the targeted error(s) is provided by using the 

error codes (e.g., art.) means article or explanation of grammatical rules (Paris et al., 

2017).   

 

Traditionally, teachers are only one who has immense knowledge to provide feedback 

to students' writing skills. Moreover, based on the writers' result of observation study 

that conducted to the fourth Semester of Indonesian learner of State Islamic Institute of 

Religion, Parepare, The results showed that most students have sufficient writing skills 

(fair level achievement). Students wrote a more descriptive and narrative paragraph so 

that researchers only take Vocabulary, Language Use, and Mechanics as a reference to 

determine the writing category. Based on the Department of National Education, 

Republic of Indonesia (2008), the test showed that students who received the Fair 

category were 16 (53%) out of 30 students and 14 (47%) students who received the 

Good category. The questionnaire also revealed that 22 of 30 students (73.3%) chose 

techniques/methods that were lacking, five students (16.7%) pointed at the learning 

media, and the remaining three students (10%) pointed to the content of the material 

that was less interesting. 

 

They were dealing with the difficulties above.  Learning a writing skill can be carried 

out by implementing a technique in teaching writing. The technique should make the 

students be able to develop their writing skills. Moreover, the techniques need to have 

the ability to motivate the students to write and allow them to have enough practice in 

writing so that the difficulties can be minimized. On the other hand, a writing technique 

should be suitable for the students' background knowledge to make them easier to show 

up their opinion in writing activities. 

 

RESEARCH METHOD 

 

This research used mixed methods. According to Creswell (2010), mixed methods is a 

research method that combines Quantitative and Qualitative. In this research, the writer 

used a quantitative descriptive model where quantitative data more heavily weighted 

than qualitative data. The Quantitative data of this research was the writing test, and the 

qualitative data was the questionnaire.   

In this research, the researcher used the pre-test post-test nonequivalent design. This 

design is often used in classroom experiments when experimental and control groups 

are such naturally assembled groups as intact classes. One class received treatment 

through Written Corrective Feedback (WCF), which was a metalinguistic corrective 

feedback technique, and the other class received a listing lecturer's technique. The 

population of this research was the fifth semester of writing course students of State 

Islamic Institute of Religion in the academic year 2018 that consisted of 5 classes.  The 

instruments that have used in this research were the writing test. Writing test was one 

of research instrument which consists of some interesting topics, and students required 

to write about 200-300 words at least in three paragraphs for 90 minutes. The test has 

applied in the pre-test, and the post-test, both of them consisted of two meetings. 
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FINDINGS AND DISCUSSION 

Findings  

After conducting pre-test and post-test and both experimental and control classes, the 

researcher found some findings. Firstly, the result of students' pre-test of experimental 

class and control class was tabulated as follows; 

 

 

 

 

 

Table 1.  The Percentage of the Score of Experimental and Control Class in Pre-Test 

No Classification Score Experimental Class Control Class 

F % F % 

1 Very Good 86-100 - - - - 

2 Good 71-85 9 30% 7 28% 

3 Fair 56-70 21 70% 18 72% 

4 Poor 41-55 - - - - 

5 Very Poor <40 - - - - 

 Total  30  25 100% 
 

The table of percentage score above shows the students of experimental and control 

class' score percentage of the Pre Test. On the classification table, the first 

classification that Very Good is empty with the score. In the Pre Test, none students, 

both from experimental or control class able to reach the score. In the second 

classification, there are 9 (30%) of 30 students in the experimental class, and 7 (28%) 

of 25 students in the control class were categorized good achievement while the third 

classification contains 21 (70%) of 30 students in experimental class and 18 (72%) of 

18 students in control class who got fair. None students, both experimental and control 

class who got the lowest classifications, or very poor and poor achievement. 

 

Table 2. The Percentage of the Score of Experimental and Control Class in Post-Test 

No Classification Score Experimental Class Control Class 

F % F % 

1 Very Good 86-100 14 46,67% 8 32% 

2 Good 71-85 16 53,33% 17 68% 

3 Fair 56-70 - - - - 

4 Poor 41-55 - - - - 

5 Very Poor <40 - - - - 

 Total  30 100% 25 100% 
 

The table of percentage score above pointed out that None students, both experimental 

and control class who got the three lowest classifications that very poor level, as well 
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as fair. Most students placed the second classification, that is good. Here is the data 

analysis: first, the classification of very good was addressed to 14 (46,67%) of 30 

students in experimental class and 8 (32%) of 25 students in control class. Second, 

there are 15 (53,33%) of 30 students of the experimental class, and 17 (78%) of 25 

students of the control class classified as an excellent achievement.   

 

Based on both tables above, the data can conclude that in the Pre-test, none students 

of both experimental and control classes were able to get the classification of very 

good. Moreover, most students place the third classification that fair before the 

treatment given to the class. Moreover, the Post Test table showed that none students, 

both experimental and control class, classified as very poor. Most of them place the 

second classification that is good after the treatment used in the classroom. 

 

The mean scores and the standard deviation of both classes after calculating the result 

of the student's pre-test are presented in the following table. 

 

Table 3. The mean score and standard deviation in pre-est    

Classes Mean Score Standard Deviation 

Experimental class 67.33 -2.14 

Control Class 67.92 4.24 
 

Link to the table above, the experimental class obtained 67.33 for mean score and 

control class obtained 67.92, whereas the standard deviation of the experimental class 

was -2.14, and the control class was 4.24. The score was derived from the students' Pre 

Test result before given the treatment.  

 

Table 4. The Students’ Mean Score and Standard Deviation of Post Test 

 Mean Score Standard deviation 

Experimental Class 86.30 3.69 

Control Class 81.68 4.79 

 

After conducting the treatment, the data of mean score and standard deviation 

discovered shows in table 4.4. Link to the table, the experimental class scored 81.30 for 

the mean score, and the control class scored 81.68. Whereas the standard deviation of 

the experimental class was 3.69, and the control class was 4.79.  

 

Based on those both tables above, it can clarify that there was an increase in the student's 

score from the Pre Test score and the pot test score. Both classes experience an increase 

from the mean score and standard deviation. The data indicated that in the data of the 

mean score and standard deviation in the Pre-test was higher than the data of mean score 
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and standard deviation in the Post Test. So, it was able to conclude that there was an 

improvement in the students' scores after giving treatment. For the detail to find out the 

technique that was able to improve the students' writing skill will talk more in the 

discussion. 

 

DISCUSSION 

 

The discussion section will discuss the improvement of the students writing skill and 

their interest in the use of metalinguistic corrective feedback techniques based on the 

data discussed in the finding section and the theory explained in the second chapter. For 

further information, there are two objects will be discussed in this section. They are: 

 

The teacher may use the metalinguistic corrective feedback technique as one of the 

ways to encourage the students to improve their writing; as (Park et al., 2015) and 

(Benson & Dekeyser, 2018) confirmed that the corrected feedback become the 

beneficial property of writing activity to motivate the students to drill on writing more 

and more. 

 

The metalinguistic corrective feedback technique is suggested to be a great way of 

writing class; in order that it can help to improve the students' competence and ability. 

Secondly, It is about the skill; this research centralizes the writing skill as the most skill 

that needs to be investigated more. Based on the result of the observation research, 

students were errors of word idiom form and meaning confused to write a narrative 

essay. They also frequently make errors of tense, word function, articles, pronouns as 

well as prepositions. Most of the students frequent error of poor handwriting, 

punctuation as well as confused as well as the method or technique used by the English 

teacher was still no varieties. Therefore, this research applied a metalinguistic 

corrective feedback technique used to improve the students' writing skill of State 

Islamic Institute of Religion, Parepare, Indoenesia.  

 

Applying a metalinguistic corrective feedback technique is one of the choices to use to 

improve the students writing skills (Khaled Karim). It was chosen by considering how 

to lack the students' writing skill and how low their interest in learning writing. In the 

classroom, they usually write their task by listing teacher's technique, on the contrary, 

this technique was design to give new experience, new activity in writing task to 

increase the students' progress in exercising their writing skill. Oshima, A., Hogue, A. 

(1997:2) stated that writing is a continuous activity. It means that when we first time 

writes something down, we have already been thinking about what we are going to say 

and how we are going to say it. Then after we have finished writing, we read over what 

we have written and made changes and corrections. Therefore, writing is never one-

step action; it as a process that has several steps. 

 

In collecting the data, this research was designed by using quasi-experimental research, 

where the respondent took from two different classes. One class was as the experimental 

group (E), and another one was the control group (C). The experimental group is the 

class was treated by using the Metalinguistic Corrective Feedback Technique (X1), 
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whereas the control class was treated by listing the teacher's technique (X2). 

Additionally, the data of the test would be analyzed using a quantitative method. 

 

The result in the pre-test showed that the students were still less in writing skills. The 

data of the percentage score was manifesting that most of the students were placed in 

the third category that fair. This category included in under a standard. Related to the 

Indonesian learner from State Islamic Institute of Religion, syllabus, the standard of the 

English was 70. In the observation data, the teacher influences their writing score used 

the strategy or technique causes the students’ low score.  

 

Regarding the low score data of students' writing skills, it is the best decision to apply 

the metalinguistic corrective feedback technique during the treatment. In this process, 

the metalinguistic corrective feedback technique was compared with the listing 

teacher's technique to know which technique may give a more considerable 

improvement to the students writing ability. In addition, the metalinguistic corrective 

feedback technique was designed to organize the students' writing. In which the teacher 

checks the error Grammar and gives a clue in error by giving a number. Students 

continued to quickly check error and underlying the clue for editing the narrative essay. 

Moreover, the control class did the activity by listing the teacher's technique. After the 

treatment activity ended, the students tested again to find out their writing improvement. 

 

In the finding section, the Post-Test result showed that the experimental group showed 

a lower score than the control class before giving the treatment. However, after the 

treatment was given, the experimental group showed a higher score than the control 

class. It depicts that the students who were treated by using the metalinguistic corrective 

feedback technique get more improvement than the students who were treated by listing 

the teacher's technique.  

 

The other data analyzed was the students' mean score and standard deviation of both 

groups during the pre-test and the post-test. In the pre-test, the mean score of the 

experimental group was 67.33, and the control class was 67.29 in While the mean score 

of both classes in the post-test is 86.30 in the experimental group and 81.68 for the 

control group. This data shows that the score of the control group higher than the 

experimental group in the pre-test, but the treatment conducted the experimental class 

got higher score the control class, so it signifies that the students writing skills 

experience the alteration before and after giving the different treatment. So,  based on 

the data of the mean score and standard deviation above, it can conclude that there was 

an improvement to the students' score in the experimental group that treated by using 

metalinguistic corrective feedback technique than the students in the control group who 

treated by using listing teacher's technique. 

 

Related to the discussion above, the researcher link the theory form Abdollahzadeh 

(2016), in his study with the title "The Effect of Metalinguistic Corrective Feedback on 

ELF Learners' Grammatical Accuracy." In his study, he found out that the effect of 

metalinguistic feedback on the accuracy of tense is more considerable than the pronoun.  
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Implication 

The finding his study can be helpful for language teachers and teacher trainers—the 

research finding related to the result of teaching writing skills with metalinguistic 

corrective feedback in this research. The data showed that there is improvement 

significant after students treated by using a metalinguistic corrective feedback 

technique. The result of this study can be helpful for students to self-correction their 

writing by underlying the metalinguistic clue. 

 

CONCLUSION  

 

The researcher decided to use the metalinguistic corrective feedback technique used for 

experimental class and listing teacher's technique as contrary to improve the students' 

writing skills. To conclude this research, The researcher showed that the score of the 

students Pre Test and Post Test got an improvement based on the data Pre Test of 

experimental class (2011), Pre Test of control class (2589) and Post Test of 

experimental class (1698), Post Test of control class (2042). The students' mean score 

also got an improvement based on the data Pre Test of experimental class (67.33), Pre 

Test of control class (67.92), and Post Test of experimental class (86.30), Post Test of 

control class (81.68). The students' scores of standard deviation showed the data Pre 

Test of experimental class (-2.14), Pre Test of control class (4.24), and Post Test of 

experimental class (3.69), Post Test of control class(4.79). The students' test 

significance defines that the null hypothesis (H0) was rejected, and the Alternative 

Hypothesis (H1) was accepted by the data Pre Test of T-Test (-0.842), T-Table (1.671) 

and Post Test of T-Test (3.928), T-Table (1.671). 
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