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ABSTRACT : This study aimed to identify the English languageds for secondary school
students' hotel stream in 2012/2013 in Jordan. Mepecifically, it attempted to address the
following question: What are the English languageeds of the hotel stream students in
Jordan? The sample of the study consisted of l4ests, 27 teachers from schools of the
Ministry of Education and 24 hotel employees inddor. To answer the question of the study,
a questionnaire was developed by the researcheradddessed to the students, teachers and
employees. The findings of the study revealed ttite are some real special English
language needs and interests for the students ial lstream in Jordan, these needs and
interests motivate and encourage students to leach build their self —confidence toward
the learning process. It is recommended that cutum designers make use of the resulting
identifying these needs and to conduct similarisaifbr other secondary streams in Jordan
and in other countries in the world
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INTRODUCTION

Teaching and learning foreign language programs naostly related to English as an
international language. English has become the mgsbrtant language of communication
in the world. Teaching English as a foreign langulgs a long history in many countries and
has spread to almost all Arab countries. Englishmportant nowadays because of its
international character and because of its widesptse as a means of communication and
as a vehicle which facilities further progress ithey subjects. Students' proficiency in
English has not been encouraging, as it neithegesponds to their needs or aspirations, nor
justifies the amount of money being spent on teagkinglish in Jordan.

Teaching English as a Foreign Language in Jordatilisnadequate .No serious decisions
have been taken in this field so far. The MinisifyEducation and other institutions can do
much to exploit the English language into a proghectool in many sectors, notably
scientific and technical institutions, vocationahsols, the hotel field, in business, banking,
finance, and all sectors forming the basis of thelanian economy. Integrating ESP should
at least occur in two major sectors, notably toarend hotel service field. They represent a
backbone of the Jordanian economy and certainlyimegenglish. Accordingly it is
imperative to direct the attention to these twa tabor markets.

The purpose of the study is to identify the Englahguage needs of the secondary hotel-

stream students in the second semester 2012/201&dian, more specifically; it attempted
to address the following question:
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- What are the English language needs of hotedstrgudents in Jordan?

The significance of the present study is firstlycdgse it is an immediate response to the
urgent needs of the ESP field in Jordan. Secondang, in line with modern trends in
teaching English as a foreign language. Finallyth® best knowledge of the researcher,
producing and implementing ESP unprecedented attengur country.

LITERATURE/THEORETICAL UNDERPINNING

Needs Analysis

Curriculum specialists believe that the break d@icurriculum into components and sub-
processes is of vital importance since it simpdifend organizes a process as complex as
curriculum design (Hutchinson, Waters, 1987, Nuri##85). The first component in such a
procedure is the needs assessment that is, olgalata, followed by needs analyses that are,
assigning value to those data (Graves 1996). Ttvaxethe first issue to elaborate on is the
needs of the students.

If needs are clear, the learning aims can be egpdemore easily and the language course
can become motivating. If the learners' needs atdaken into account, the course will be
based on unstable or irrelevant material, will liision the students with the value of
instruction or their capacity to learn the languaayed will lead to low motivation (Mackay,
Mountford, 1978). To put it simply, the needs assent provides the researcher with the
base on which to build new knowledge. By using wihat students know to be conveyed
(Swale, 1985).

Needs analysis to many people is limited to ESPth#® point that it becomes nearly
synonymous with ESP. As a matter of fact, needsysisais found outside ESP. In order
words, any educational course should be basedeatsranalysis to guarantee success.

Needs analysis is usually performed first; theradatalysis is used to provide the particular
language skills that students will use and thevaigs students will eventually complete.

Munby's Communicative Syllabus Design (1978) isammdus work dealing with needs
analysis for English language teaching. Munby presk a series of procedures to identify
the expected needs in English. The first is catleel "Communicative Needs Processor,'
which consist of a series of questions relatechéovariables in communication, such as the
subject matter, the participants, and means of cancation. Such variables help pinpoint
the specific needs of the learners in the targeglage. The other is "a profile of needs,"
which highlights students" needs in the target lawg; hence, the program designer has only
to take these needs into consideration when spegifyne elements of the proposed ESP
program.

Numerous articles and studies deal with studemtgarners' needs in English for specific
purposes. Tawfiq (1977) studied the language netttaigi undergraduate medical students
doing their preliminary year in the Kufa Faculty Mdedicine at Al-Mustansiriya University

in Iraq. The sample of the study consisted of liidents: 86 boys and 28 girls. All subjects
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were secondary school graduates in the scientdokt Their average score in English in the
ministerial examination was 83.4% the students veivaled randomly into there classes:

A.B. and C. They were named as first experimentalg, and two second experimental

groups. The researcher administered three quesii@sn one asking the teachers what they
believed the student's requirements were, and tier @uestionnaires for the students, the
first attempted to identify students' needs fromirtlown point of view, and the second for

students' evaluation of the course.

Analysis of the teachers' questionnaire showedttteatlevelopment of reading skills comes
at the top of the English language skills. The tjoesaire also showed the importance of
learning English in order to graduate.

The result showed that there were significant déffiees between the first experimental
group and each of the second experimental groughkein reading skills, reading speeds,
language performance at the discourse level, dird@#idence. There were also differences
in students' motivation towards the ESP readingeras which was significantly higher in
the first experimental group than in the seconceermental group.

Kroll (1979) conducted a study on native speakadsreon-native English-speaking students
at the University of Southern California. The saenpf the study consisted of 35

international students and 20 American studentseSof the international students were
Arab. He designed a three-part questionnaire. Ta of the study was determine the past,
present, and the future writing needs of the irgeomal and American students. Most of the
students would be engineers, scientists, and basimen.

The findings of the study were as follows: (a) 66£the international students indicated that
their writing was related to school projects, wlasr@5% of the American students indicated
that their writing was for the school reports ir thast; (b) American students wrote fewer
letters than their international counterparts patiage wise; () an equal number in both
groups were required to write term papers in tresgmt; (d) for the future writing needs,

students indicated that they would need to writenynthings in English; (e) other students

(86%) indicated that writing English was an impattskill for them to master.

Johns (1981) conducted a study of faculty memkerdamly selected from all departments
at San Diego State University. The sample consiste2D0 faculty members from different

ethic and national backgrounds. The study aimeddetermine which skills (reading,

speakers' success at the university level.

The respondents were asked to rank the Englists.skieading was ranked first much more
frequently than was writing, whereas writing wasked first by the respondents in the
English Department. Writing was also considered st essential of the four skills by

more than 50% of the faculty of Arts. There wergngicant differences between the

aural/oral skills rankings. More than 50% of theuidly members from the arts, business,
physical education, physical and social sciencedkeh listening as first in importance,

whereas speaking was considered second in impettaritere was some agreement that
listening was the second important; writing was thed, and speaking was the least
important as gauged by the respondents of alletass
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Albakrawi, Hussein (2005) conducted a study abotlhe effect of a Computerized ESP
Program on Jordanian hotel stream secondary stagdemts’ English proficiencyn this
study, he designed a computerized ESP programdi@ Btudents. The researcher tried to
assess the effect of the computerized program. sHmeple of the study consisted of six
sections from the hotel schools. He developed tmabruments, the first was addressed to
students, and the second was addressed to theeteaxfithose students. The findings of the
study revealed that the program had a measuratdet &n the English proficiency of the
experimental group.

Needs Analysis Approach

The needs analysis approach was given its full fiexamly by Munby (1978), who presented
a modal based on the assumption that the leamesgds should be specified as the first step
in determining the course content. The target comaative situation can benefit from the
needs analysis in determining the language elenmetded in terms of functions.

Munby (1978:32) describes his approach as folldse starts with the person (a language
participant or category of participants) and iniggges his particular communication needs
according to the sociocultural and stylistic valésbwhich interact to determine a profile of
such needs. This profile is eventually translated the ESP specification that indicates the
target communicative competence of the participant.

The researcher claims that the most useful modehrialyzing linguistic needs is Munby's
Communicative Syllabus Design | (1978). A simplifieew of the relevant part of the model
is shown in Figure 1.

Participant

!

Communicative
Needs
Processor

!

Profile
Of
Needs

Figure 1. The Munby model

The heart of the model is the Communicative Neadsd3sor (C. N. P.). Information about
the learner, the participant, is fed into the CPN.which consists of a number of categories.
After these categories have been worked througiretiwill be a description of what the
learner is expected to do with the language aétfieof the course.

The key point in Munbys' model is that the targeedas must be determined as a first step,
taking into consideration that the target populafithe learner) must be identified. E.g. if the
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participant needs the language to communicate witburist in a hotel or with a native
speaker in some other setting.

Munbys' model is based on the fact that specificatif the learners' needs is essential for an
appropriate specification of the syllabus. AlsoamESP course design, he must identify the
language tasks and the type and amount of Englisfjluage knowledge needed to perform a
specific task. Moreover, the needs should be censttin light of the learner's requirements
for his future job or education.

Munby's model was implemented successfully in memyrses. However, it was criticized
by some scholars. Chambers (1980) agrees with Msinbsgument that the syllabus
specification can be directly derived from the poegly identified communicative needs of
the learner or group of learners, but he disagnattsthe other side of the argument where
Munby suggests that it is possible to start witk tearner and then work ahead in a
systematic way to formulate the syllabus specificet that relate to the target
communicative competence.

Shutz and Derwing (1981) believe that Munby's asialys ambiguous because its most
complete specification for a given participant @m$ no specification whatsoever of the
actual language forms which will realize these sedthey suggest an alternative model with
more practical and feasible steps, including distion of questionnaires and data collecting
instruments to reach the shared needs and inteok#he learners, which would determine
the parameters to be followed. However, this dsitic may not be valid if we know that

Munby is talking about an ideal design.Robinsoqusted in Brumfit states:

"Munby's work is so detailed that many problemshbptactical and theoretical can be
examined far more clearly than had been possiblleaipast” (1980:31).

The learner-Centered Approach

The learner-centered approach lies at the otheeraet .In Munby's model, the teacher or
external researcher is the one who determinesethndrs' needs, whereas in the learner-
centered approach the learner himself is expectetktermine what he needs and wishes to
learn. The course design has to consider the léawiew of his needs and wishes in the first
place. The learning objectives then will be basedvbat the learner sees he should achieve
from the course.

However, Brindley (1989:77) criticizes this approaas being unrealistic. He states: It is
quite unrealistic to expect the learners to be &blearticipate fully in such an enterprise at
this stage for the simple reason that people caake a valid choice until they have
experienced whatever options are being offered.

This may be true in the Jordanian context. The aldesh secondary hotel stream students
cannot be viewed as being able to determine wiegtriked to learn to become fluent English
speakers and skillful employees in their futuresjddowever, when the ESP program is to be
designed, the experienced employees in the hate Will be consulted; their needs will be
investigated through interviews, questionnaires,d/@n observation. The teachers,
supervisors, a principals will also be consultedisTgoes along with Brindley's suggestion
that "Ongoing negotiation therefore has to be seemart of a continuing cycle of needs
analysis" (Brindley 1989:77).
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The construction of appropriate ESP programs fa s$tudents in different secondary
vocational streams in Jordan should be undertaketind Jordanian Ministry of Education,

which is most aware of students' needs and what dhe supposed to achieve from there
programs. This agrees with Hutchinson and Watelrs) state that, "the learner-centered
approach does not really exist at the correct teimee most learning takes place within
institutionalized systems" (1987:72).

Hutchinson and Waters imply that the needs ofrisgtution are the most important factor in

the learning situation, and it is the institutiod&cision when to start the teaching /learning
operation. However, the institution should not e only decision maker, as its view is one-
sided; other bodies, especially the students, leisaken into consideration.

The learning Centered Approach

The learning centered Approach was emphasized bichithson and Waters (Waters

1987:72). Learning is the key concept in this apphp and the learner is just one factor in
the learning operation. They argue that it is naidieg to rely on what is called the learner —
centered approach, as this shifts the focus fraenntlore important one which is learning.

Hutchinson and Waters (1987:73) argue that:"A le@rr-centered approach entails that we
must look beyond the competence that enables samemrperform, because someone
acquires that competence."

Hutchinson and Waters also argue that taking taené& into consideration at all stages of
the complex learning process implies that "Couessgh is a negotiated process” (p.74).

The nature of the course design stages and thabsgll materials, methodology, and
evaluation will be influenced by the target ESRrésy situation and the target situation. At
the same time each stage will influence and beienited by other stages. Therefore, course
design is a dynamic process.

As needs and resources change and develop intstedjforms, the course design will have
to respond to these necessary changes and deveitgptheough feedback channels which
are already defined.

ESP should be activated in contexts where moddroizé the target objective. Jordan now
has all reasons to adopt it.

METHODOLOGY

Population

The population of this study consisted of forty sections, all of them Jordanian first
secondary class students / hotel stream for théeata year 2012/2013. These students are
between seventeen and eighteen years old. It ismesbk that they have had similar
opportunities for learning English because of thet@lized nature of the education system
in Jordan. Their teachers hold a minimum of a BnAENnglish. The total number of students
in the population in the first secondary classehstream is 1370.
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Sample

The sample for the study consisted of three grodips; first is for needs assessment,
consisting of one hundred and forty six male stislementy seven teachers teaching/ hotel
stream and twenty four employees from local hotels.

The student sample was selected from the firstrelry class sections affiliated with the
following schools: Ali Al-Sharari Secondary Schoélpufa Al-Mazar Secondary School,
Sama Al-Rosan Secondary School, Dier Abi Saeedrelecy School, Ramtha Secondary
School, and North Shouneh Secondary School. Athe$e schools are run by the Ministry of
Education.

All students were General Basic School graduatgsibfic schools. Taking into account that
the majority of the Basic schools graduates wer gixteen years old. The researcher can
infer that general education did not provide theiththe skills necessary to get a good job.
Another thing which should be taken into accounthiat all students were adults to some
extent.

The needs assessment describes here did not stbpthve information gathering and
analyses. During the study, the students mentiomad needs, which were taken into
account. For example, a student said that he witkédhelp in writing C.V. for a job in a
hotel.

Table 1 shows the distribution of the students darapcording to directorate, numbers,
schools and the percentage.

Table (1): Distribution of the Students Sample adtw to numbers and Schools

No. School Directorate Number of Percentage
students

1 Ali Al-Sharari Irbid/1 | 26 18.05%
2 Houfa Al-Mazar Irbid/2 | 24 16.6%

3 Sama Al-Rosan Bani Kananeh 24 16.6%

4 Deir Abi Saeed Al-Kora | 22 15.27%

5 Ramtha| Ramtha 25 17.36%

6 Nourth Shounel  North Al-Aghwar| 23 15.97%

Total 146 100%

The teachers were chosen from the following sch@disAl-Sharari, Houfa Al-Mazar, Sama
Al-Rosan, Deir Abi Saeed, Ramtha, and North Shouneh

Table (2)Distribution of the Teachers sample accolidg to numbers and schools

No. School Directorate Number of Percentage
teachers

1 Ali Al-Sharari Irbid/1 6 22.3%

2 Houfa Al-Mazar Irbid/2 5 18.3%

3 Sama Al-Rosan Bani Kananeh 4 14.8%

4 Deir Abi Saeed Al-Kora 4 14.8%

5 Ramtha Ramtha 4 14.8%

6 Nourth Shouneh North Al-Aghwar 4 14.8%

Total 27 100%
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The employees were randomly chosen from the foligwielevant institutions and hotels:
Aphamia Hotel in Irbid, Toledo College in Irbid,rdsalem Hotel in Amman, and Marina
Hotel in Agaba.

Table (3) Distribution of the Employees Sample iontparison to the Total Number of
Employees

No. :—Iotgl . or | Employees Percentage
nstitution

1 Aphamia Hote 3| 12.5%

2 Toledo College 3| 12.5%

3 Toledo Hotel 41 16.7%

4 Jerusalem Hotel 6| 25%

5 Marina Hotel 5| 20.8%

6 Al-Joude Hote 3| 12.5%
Total 24 100%

Data Collection Procedures

The questionnaire technique was selected for tbdsnassessment, but before designing and
developing the items of the questionnaire, theareser reviewed the literature on how to
develop the items in needs assessment studies.

In an effort to become acquainted with the curdaulfor the English for hotel purposes
course, the researcher consulted recommended lbisekisin some private institutes for hotel
training in Jordan. Needs analysis, was a proper twaprovide the relevant information
needed to design an English-for-hotel purposesrpng

The questionnaire consisted of 47 items and waseaddd to students, teachers, and
employees. The researcher visited students insideoatside of their classes. Students were
allowed to express their learning problems in eitBaglish or Arabic. One remarkable
observation from some students was that they weabla to write a single correct sentence
in English. This statement might be exaggerated,itbindicated what the proposed study
should consider as the ultimate objective for sofithe target learners.

Students' Questionnaire

In developing the students’, teachers' and empsogeestionnaires, the researcher consulted
Johns (1981), Ostler (1980), Zughoul and Husse®8%), and Kandeel (2003). The
guestionnaire was distributed in Arabic for thedstots and employees and in English for the
teachers.

The students' questionnaire consisted of 47 iteralsiding language skills, sub-skills, and
language use. The students' questionnaire was edividto the following sections: (1)
guestions 1-25 were to obtain data on listening apeaking skills and sub-skills; (2)
guestions 26-34 were to obtain data on the reagkitig and sub-skills most needed to ensure
success in hotel jobs; (3) questions 35-47 werabtain data on the writing skills and sub-
skills most needed to ensure success in hotel pi$;(4) open questions were included to
obtain data on students' views regarding the pyiaf language skills and language use and
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about improving the English language abilities aftéi-streak students in Jordan (See
appendix 1).

Teachers' Questionnaire

The teachers' questionnaire consisted of the séanesiin the students' questionnaire, but
with slightly different phrasing in order to enalikachers to evaluate students' language
performance.

Employees' Questionnaire
This questionnaire also consisted of the same issrabove. The employees were requested
to characterize the language needs most needdut Inptel-stream students.

Validity of the Questionnaires

To establish the validity of the content, the gioestaires were given to twelve specialists:
three professors of TEFL, three school supervisbiienglish, and six experienced teachers.
The judges were asked to judge the validity ofttiree questionnaires. The questionnaires
were revised according to their comments beforeimidtaring them.

Reliability of the Questionnaires

The students' questionnaire was distributed ty f#ftudents who were chosen from the
population of the study but did not take part inTitvo weeks later, the questionnaire was
distributed again to the same students. The coiwalaoefficient was computed for the test
results and it was 0.91 which is suitable for theppse of the study.

The teachers' questionnaire was distributed to teiaehers chosen from the population of the
study. Two weeks later, the questionnaire was idigegd again to the same teachers. The
researcher used the same procedure above. Théatomecoefficient for the teachers was
0.90.

The employees' questionnaire was distributed tbteigiployees chosen from the population
of the study. Two weeks later, the questionnaire diatributed again to the same group. The
same procedure, which was followed for finding dbe correlation of the students'
guestionnaire, was adopted here. The correlatiefficeent was 90.5.

Instruments of the Study

The students' questionnaire was distributed to 4ulents chosen from the secondary
schools which include hotel stream. The studentdueted themselves and expressed their
real needs. The means and the frequencies ofdims ibn the questionnaire were calculated.
Most of the skills consisted of four, five, or sixb-items; for example, the writing skills
component included the sub-skills of filling out application, writing a C.V.; taking
telephone messages, and taking food and beverdgesor

The teachers' questionnaire was distributed teachers chosen from the secondary schools
which include hotel stream. The researcher usedstHrmae procedure in the students'
guestionnaire for analyzing the teachers' queséivan

The employees' questionnaire was distributed t@r@ployees and experienced employees
chosen from the hotels and hotel establishmenisrdan.
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The researcher also used the same procedure sfutients and teachers' questionnaire for
analysis the job-holder's questionnaire.
The results of the three questionnaires of theystuete then compared with each other.

RESULTS/FINDINGS

The following are the opinions and suggestionshef twenty seven hotel stream English
language teachers, twenty four hotel employeessawneral students.

On the open questions, which with their commentshendevelopment of teaching English
for the target group:

. All teachers complained of students' poor spellamgl vocabulary and of poor speaking
ability, attributing them to their previous leargim elementary classes.

. Most of the sample members welcomed this study sughested different programs or
curricula for teaching ESP and for other seconganational streams.

. The (majority) of the sample members expresseddé&kowledge about ESP.

. The majority of the sample members agreed withgiesg ESP texts with topics related to
the students' needs, so as to familiarize the stadeith the vocabulary used in their future
jobs and that will also enable them to have abilityunderstanding concepts n their study.
Others justified that by saying that English isdusaly when it is needed; therefore topics
should be reasonably challenging and rewardingendtilthe same time being timely. On the
other hand, some sample members also recommendedispexts related to the students'
needs and interest.

Some teachers expressed their belief that a goaspgof language fundamentals is more
important than complete understanding of a speedliext.Some teachers also believed that
texts should be diversified based on the idea gbatral knowledge of the language is the
most beneficial.

. Most of sample members called for emphasizingaaljage skills.

The results that are related to the needs analys$igs study reflect true needs in hotel ESP
learning, which form the basis of any proposed P Efogram. The study showed that the
listening exercises needed are: listening to onsopetalking and listening to orders and

instructions. In real-life situations, hotel redepists and other hotel workers listen to one
person at a time and normally receive orders frbemts. Trainees at vocational hotel classes
usually listen to one person during academic clasbat person is usually their teacher or
their trainer.

In speaking, the results also showed that the spgaklated activities should include: two
persons talking (conversation) and one person adiig a group (lecturing, giving
instructions to a group). These and other formgeftections of the main speaking activities
that usually occur in hotels and restaurants aet @vacademic classes at vocational schools
oriented toward hotel training.

In reading, the results pointed out that the regqdictivities that most vocational hotel ESP

learners need in their educational or occupatidifial includes reading advertisements,
instructions, brochures, lists and tables.
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The writing opportunities on the workplace (hotalsd restaurants) are limited to writing

notes, applications, food and beverage bills, foraml sometimes instructions about their
clients' names and the services they order; besstese clients prefer to book rooms at
hotels in advance. Hotel and restaurant workersmeay to fill out formal applications in the

process of applying for a hotel job in Jordan aeelhere. Being relevant to the learners’
needs, the incorporation of such relevant lear@iciivity forms in a vocational hotel ESP

syllabus will enhance motivation on the part oftesas.

The language functions identified by the study cawest workplace needs. At hotels and
restaurants, clients tend to be treated informa&Hyeeting and complimenting them are a
basic rule for successful business. Advising cieartd explaining hotel services are usually
an essential part of the job for hotel employees Will make clients comfortable. Waiters at

restaurants also should be willing to listen araéiee orders from clients.

The incorporation of these functions in vocatioB8P materials makes teaching and learning
situations more authentic and consequently stremgtkhe elements of communication of the
learning activities. Selections of the tasks anchrmminication skills relevant to a particular
specialization are one of the vital prerequisi@sESP text writing. The results showed the
importance of developing the four language skillgsh more emphasis given to listening and
speaking. This is a logical reflection of what &ually being practiced on the worksite and
training-site. In the process of surveying the isedle researcher inspected the materials
used by hotel stream students and activities peddrat hotels and restaurants. He found
that the most of these materials and activitiesewleund to be related to listening and
speaking skills. The results showed that less esipligas placed on reading and writing, and
few reading and writing activities were encountered

Finally, the survey results of this part of thedstuelated to the comparison of students,
teachers and employees responses (T-test, tabl@sed no significant differences between
the responses of teachers and those of employedsti@ students of hotel stream showed
greater interest in the suggested language skillssaib-skills. This is, perhaps, due to the
fact that hotel job performances include more opputies to use English than any other
occupation. The fact that all categories of thelgtmembers showed a varied appreciation.

The results of the analysis of the questionnaireshe study and personal observations

showed that students were more enthusiastic tteohées and employees for the language
sub-skills and functions suggested in the progfut.teachers were more enthusiastic than
employees about the activities proposed in the peygram. Such enthusiasm for a new

vocational ESP curriculum leads to three obsermat@bout the secondary school students/
hotel stream:

. The current general EFL curriculum (AMRA) does noeet the needs and interest of

secondary school students / hotel stream.

. The same students are dissatisfied with the cugem¢ral EFL curriculum (AMRA).

The proposed ESP computerized program is impontanteeting hotel trainees' needs and

interests.

Teachers and students showed greater interestehspecific ESP materials than employees
for secondary school students / hotel stream, #melr @ocational streams. The results may be
due to the following:

. Teachers and students are more directly influebgetie present ESP study.
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Most English teachers are not adequately trainetedch ESP courses in context. This
encourages the introduction of relevant ESP mdgefa this specialization. Still, writers
should incorporate real content (topics and therieg)relate t hotel subject.

The procedure followed with needs assessment asstdréing point and an evaluation
guestionnaire as the second.The need showed thiattde8hers should acquire a scientific
approach to language teaching and should experimigmtnew techniques and procedures
based on the learners' language needs. This requi@peration with employees, subject
teachers, other ESP teachers, and institutionalrastnators in order o provide the necessary
resources.

DISCUSSION

Languages Needs are Examined from the Point View o$tudents, Teachers and
Employees

In this category, language needs are examined tinerpoint view of students; teachers at the
secondary schools of hotel stream, and employelestals in Jordan. In these questionnaires,
the students, the teachers, and employees werd &skank the language needs in terms of
need for students' success in future jobs. The @pestion asked to order the four language
skills according to their importance for the hatgkam students.

Most of the English language needs presented imgtiestionnaire were approved by the
sampled students, teachers, and employees. Thesds rege divided into four main
categories, arranged as follows:

First: Listening and speaking skills

To introduce oneself.

To speak about hotel jobs.

To understand what a colleague says about thdslefdiis work.
To discuss what a client wants.

To understand what is said in payment and cheakingontexts.
To apologize when needed.

To ask for permission to leave.

To explain the available hotel services.

10 To understand the clients' wishes.

11.To obtain information about the clients' countrisgd duration of residence.
12.To understand what others say about their work.

13.To express the procedures of hotel reservation.

14.To understand what clients order at a restaurant.

15.To speak and communicate on the phone about rertetss.
16.To ask for repetition or explanation when needed.

17.To understand audio or video films about hotelehuiti
18.To express oneself in embarrassing situations.

19.To give a brief account of the available hotel &rgs.

20.To tell the types of hotel rooms.

21.To give a brief oral account of historical placesiordan.
22.To compare hotel prices and services.

23.To mention the ingredients of some dishes.

24.To report the cost of hotel services.
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25.To arrange banquets.
26.To describe the view from the hotel and the paldicadvantages of the hotel's rooms.

Second: Reading (comprehension)
27.To read hotel circulars and memos.
28.To read the clients' orders, reservations and memos
29.To understand the related terminology.
30.To read related journals and papers.
31.To read related booklets.
32.To read material on the Internet.
33.To understand hotel instructions.
34.To read hotel advertisements.
35.To read about other nations' cultures.

Third: Writing
36.To fill in an application form.
37.To write a detailed C.V.
38.To fill in related bills and receipts.
39.To write a short report about the work.
40.To write a report by filling in the blanks.
41.To write some points in order to discuss them whehboss.
42.To write a short letter to the boss on personaterst
43.To compose a written order to the subordinates.
44.To write complaints about the work to the boss.
45.To write a report about the hotel to a travel agenc
46.To write out the ingredients of food and beverages.
47.To fill in a hotel reservation form.
48.To write to other hotels for tourist group reseiwat

The English needs are examined from the point efvvof Jordanian secondary-school
students / hotel stream. The responses for ite#g 4how the English language needs as
perceived by the students, teachers, and employeepart 4 of the questionnaire, the
students were asked to rank the language skiie(ling comprehension, speaking, reading,
and writing) by importance for students to succieefiiture jobs. They were asked to assign
the numbers 1 to 4 to each of the four languadés gki being the most important skill and 4
being the least important one).

As for the most prominent needs that teaching nageshould mostly have, the top areas of
English uses in the abovementioned needs inclugetbtlowing:

a. There should be listening exercises in which tregngractice listening to one person talking,
as well as other exercises in which trainees pradistening to orders and instructions and
then carry them out.

b. Teaching materials should include speaking exesdrsavhich two persons have an informal
conversation. Other activities in which one persoldresses more than one person should
also be included.

c. Reading texts should include as exercises instmustiadvertisements, articles, brochures,
lists, tables, and notes.
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d. There should be writing exercises for writing ljstsistructions, writing notes, and
applications.

To guarantee incorporation of such learning neesgerial writers should look for authentic
sources for text. The amount of material in eactheffour areas mentioned above should be
proportional to the emphasis placed on each offthee language skills by the sample
members.

As mentioned previously, each item in the questenof the study introduced a language
functions, sub-skill and activity format. The obssrons in the questionnaire show that the
four language skills; listening, speaking, reacang writing are important. As it is clear from
the answers to the open question in the questimnbe four basic language skills are
ordered in importance as the follows:

- Speaking

- Listening

- Writing

- Reading

Although speaking is the most highly evaluated! $kilthe sample members, material writers
should not ignore the other skills. The way therfekills are ordered above suggests that
they should be activated and focused on in a Secgrdiotel ESP syllabus proportional with
each skill's rank.

Students agreed that the most needed skill foressaa future hotel job is speaking, and they
felt that writing and listening ranked next to skieg and was followed by reading which
was ranked last.

The teachers arranged the language skills in ardifit order: listening, speaking, writing,

and then reading. This implies that teachers beliestening is important for the students
because they need this skill to improve their spepkbility. Most of the sampled members,

students, and employees agreed that reading skdllthe least important for the students to
succeed in future jobs. However, little differerveas found between listening and speaking.
This means that listening and speaking are the mgsdrtant skills for the students in the

hotel stream for success in future jobs.

Although the functions are drawn from the itemd thi@ related to the speaking skill, each
function involves more than one language skills ltrue that "greeting people"” implies more
emphasis on speaking, however, other skills, sucHliatening to people's responses”,
reading the greeting part of a letter, or writige tgreeting in a letter, can be included.
Therefore each of the above functions may have selagonship to other items.

Table 4 ranks the sub-skills within the listeningl apeaking skills from the point of view of
hotel stream students, teachers and employees.
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Table (4) Ranking of the listening and speaking subkills from the sample members'

point of view

NO. Sub-skill Mean

6 To apologize when needed 3.54

13 To understand what clients order at a restaurant3.45

8 To explain the available hotel services 3.37

o5 To describe the view of the hotel and ”‘?30
advantages of the hotel rooms '

11 To understand what other say about one's work 26 3.

19 To tell the types of hotel rooms 3.25

7 To ask for permission leave 3.25

14 To speak and communicate on the phone abgtét4
hotel services '

9 To understand the clients' wishes 3.23

12 To express the procedures of hotel reservation .19 3

1 To introduce himself 3.18

3 To understand what colleague says about guis
details of work :

17 To express oneself in embarrassing situations| 15 3.

4 To discuss what a client wants 3.07
To understand what is said in payment angG
checking out contexts '

18 To give a brief account of the available hct?;l.04
services

16 To understand audio or video films about hot.r:.?lo2
duties '
To give a brief oral account of the histori¢

20 places in Jordan %1'02

2 To speak about hotel jobs 2.96

15 To ask for repetition or explanation when needed.81

22 To mention the ingredients of some dishes 2.78

23 To tell the cost of hotel services 2.76

10 To ask the clients' about their countries, plaa® an-,
duration of residence ]

24 To organize agreements for banquets 2.63

21 To compare different hotel prices and services| .43 2

Table 4 indicates

the most important oral sub-sk{llstening and speaking skills). All

members of the students sample emphasized listdaimgstructions and to the orders of
hotel clients. Table 6 also shows that the apoingiand understanding what clients order
are the most needed and the top sub-skills witieristening and speaking skills.

Table 5 shows ranks the sub-skills within writinglisfrom the point of view of sample
members, students, teachers and employees.
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Table (5)Ranking of the writing sub-skills from thesample members' point of view

NO. Sub-skill Mean

44 To write a report about the hotel to a traverary | 2.83

41 To write a short letter to the boss on persoRar9
matters

46 To fill in a hotel reservation form 2.66

36 To write detailed c.v. 2.62

37 To fill in related bills and receipts 2.58

40 To write some points in order to discuss theirb8
with the boss

42 To compose a written order to the subordinates .58 2

35 To fill in an application form 2.54

38 To write a short report about the work 2.50

43 To write complaints about the work to the boss| .452

Table 5 shows the most needed sub-skills withiringi writing lists and hotel applications
received the highest degree of evaluation and itapoe in writing area. Most of the
sampled members in the three categories emphagatively writing curriculum vitae, as
well as filling in applications.

Table (6) Ranking of the reading sub-skills from tle sample members' point of view

NO. Sub-skill Mean
27 To read the clients' orders', reservation anchose 3.08

26 To read hotel circulars and memos 3.04

33 To read the hotel advertisements 2.95

36 To read related booklets 2.91

28 To understand the related terminology 2.79

32 To understand hotel instructions 2.75

31 To read simple related internet literature 2.66

29 To read related journals and papers 2.58

34 To read about other nations' cultures 2.43

Table 6 ranks the sub-skills within the readingllskReading instructions is the most
emphasized sub-skill among the reading sub-skitswvever, other reading sub-skills, such
as reading advertisements, brochures, lists, aradesr were also emphasized by the sample
members. There were no significant differences betwthe responses of the three sample
groups.

IMPLICATION TO RESEARCH AND PRACTICE

The new trend in syllabus design reflects the simyt in the responses of all three groups-
students, teachers and employees. Thus, any pepatel ESP program may emphasize
the language skills and sub-skills identified irstbtudy and ESP courses for other secondary
vocational streams should do likewise. The onljed#nce would be in the choice of content
to suit the specialization
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Some of the top sub-skills identified were emphesidifferently by the sample groups.
Students, for example, emphasized the need folisteming activity in which they listen to
native speakers. This indicates the students' gnafebeing typical learners, or perhaps their
feeling that it is job. This is also clear in thesults of surveying the students' needs, where
teachers also emphasized the functions for theniisg sub-skills. Therefore students are in
need of listening to native dialogues. This recbgnion the part of the students is, perhaps
due to the lack of adequate training their teelamd few chances for listening practice.
The traditional reluctance of new teachers to hgesused is characteristic of teachers who
lack adequate training. In between these two exsgrthere are some teachers who are
willing to attempt and improve their performancéwus, by training teachers or providing
notes on methods of teaching and evaluation, ESEriala can change the student attitudes
toward the listening sub-skills.

Students were not happy about reading general Entgixtbooks. This is due to the fact that
secondary-school hotel trainees in vocational sishdwmve low English proficiency.
Therefore, vocational EFL teaching materials shaifdr other forms of reading that meet
their needs and capabilities, such as tables, bstshures, and advertisements.

Hotel employees were not happy with listening soners talking about certain hotel services
and situations, these situations also showed tleebetless willing to tell clients about the

services they can offer them. Those behaviors,gps;hdue to psychological factors or job
rules. Humans naturally resist orders imposed upem, especially when they feel they can
perform their job just as well without such ordeB®me also consider that offering services
without being asked by clients is a source of emalsament to them. However, ESP text
writes can offset such psychological impacts bys@néing informal listening materials and

conversations.

In general, course designers and curriculum deeetopan make use of the results of this
study in order to materials, for vocational studentgeneral and hotel students in particular,
through ascertaining the English language skilld famctions that these students may need
for their education or for their future jobs and mmasizing the use of English language,
especially for vocational schools to help studeméstering the language.

CONCLUSION

. Emphasizing topics and themes which are relatedttiolents’ needs and interests and
compatible with their background, experience, abilitees motivates students to learn and

encourages them to build self-confidence and pesaititudes learning to increase English
proficiency.

. hotel —stream learners may modify what they acqguireotel ESP Materials to be used in

general English. This is because hotel ESP langisaggdevant to general English. Materials

are much relevant to general English especialltincture and some vocabulary which play
a central role in designing ESP courses.

. The literature related to ESP supports the claintsobeing communicative in nature. The

communicative movement leads directly to the dgualent of ESP. Thus, the strong innate
communicative ESP courses enhance language aaojuisit

. Hotel ESP materials are more relevant to realfdgeds and situations than general English.
As a result, students feel that they are able itzaitheir knowledge of English in real-life
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situations and to communicate well with others mglish. This feeling enhances their self-
confidence and builds up positive attitudes towatds learning achievement of the ESP
learners.

FUTURE RESEARCH

Based on the results of the study, this study meawdthe attention of the scholars,

educationalists and course designers to condudlasistudies for other classes and levels
and other specializations in order to make thelt®swore valid and more widely applicable.

For example, similar studies can be conducted enlélrel commercial, industrial, and

agricultural students needs in Jordan or in angration native country in the Middle East or
area in the world.
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