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ABSTRACT: The present study seeks to investigate the main difficulties undergraduate students
face in academic writing. The participants in the study are 52 randomly selected first year students
from the School of Information Technology, Skyline University, Sharjah, UAE. Through assessing
samples of the students’ assignments, the researcher will identify the main errors so that he can
give constructive feedback and plan revision and remedial activities to help learners overcome
those difficulties. In addition to using students’ assignments as an instrument for collecting data,
questionnaire will be administered to students to explore types of problems they face in the English
composition course, their view on the way English writing class is delivered, and to what extent
they find classroom writing tasks relevant to their academic, personal, and professional life. By
identifying the common issues UAE students face in writing, the aim is to enhance students ‘s
writing skills and design a course book which can be a reference in teaching academic writing
course in the UAE high education setting.
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INTRODUCTION

The present study aims to improve the writing skills of learners by giving feedback on their written

assignments. Because writing needs to be taught as a process, rather than as a product, giving
continuous feedback to learners is very helpful. The feedback can tell, both the teacher and
learners, about areas that need to be improved. The form of feedback used in the present study is
“corrective feedback” suggested by Norlin (2014) who notes that “corrective feedback” is the most
common form of feedback. This form of feedback focuses on the correctness of behavior or other
factors pertaining to a task accomplishment.

As an English lecturer in the UAE context, | have noticed that: 1). Many UAE local undergraduate
students face challenges in English writing. 2). There are some writing errors and issues that are
common among UAE university learners. Therefore, the present study will highlight those issues
to help learners deal with them so that they can enhance their writing performance bearing in mind
that writing is an essential skill for the students’ academic success.

The study includes the following points: the important of assessment and feedback in improving
the writing skills of learners, the importance of writing, and problems students face in writing. The
collected data will give the researcher deep understanding of the teaching of the writing course
and the major problems encountered. Based on the analysis, a number of recommendations and
conclusions will be suggested.
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LITERATURE REVIEW

Significance of feedback and assessment in learning

One of the reasons why teachers assess learners is to give them feedback. Feedback is a very
important component in learning. When a teacher gives feedback to his or her learners, he or she
will be able to identify their weaknesses and strengths in a certain subject or course. In this sense,
feedback can enhance learning. Many scholars stress the fact that feedback in the context of
formative assessment has a strong impact on learning. (Evans 2013; Hattie & Timperley 2007).
Assessment is a classroom strategy that teachers use to check their learners’ progress and decide
if any remedial work or any adjustments to the students learning is needed. Based on the students’
works and assignments, teachers can give students feedback which can help them learn from their
mistakes. In fact, students need positive feedback and reinforcement to keep them motivated and
strengthening their desire to learn. However, the feedback should be positive in a way that builds
their self-esteem. When feedback is negative, it can discourage student effort and achievement
(Hattie & Timperley 2007).

In their article The Power of Feedback, Hattie and Timperley define feedback as “information
provided by an agent (e.g., teacher, peer, book, parent, self, experience) regarding aspects of one’s
performance or understanding” (Hattie & Timperley 2007). So, feedback is a teaching practice
that a teacher uses to correct a certain behaviour for a better future performance. Assessment is
one of the teaching practices teachers can use to give feedback. In the education field, we normally
distinguish between two types of assessment: summative and formative. Formative assessment
refers to “all those activities undertaken by teachers—and by their students in assessing
themselves—that provide information to be used as feedback to modify teaching and learning
activities. Such assessment becomes formative assessment when the evidence is actually used to
adapt the teaching to meet student needs’’ (Black & Wiliam, 1998b, p. 140). In summative
assessment, feedback is normally given as a grade or some sort of achievement mark, while in
formative assessment, feedback is given during a learning process, which enables learners to
improve their own learning and achievement. (Hansen, G. & Ringdal, R. 2018). So, the main
difference between the formative and summative assessment is grading. While | support the view
that the feedback given during a learning process is the one that is more effective in improving
learning, I agree with Norlin (2014, p. 11) who points out that “written comment feedback on work
in conjunction with a grade has shown to be more effective than just one or the other. A comment
such as “good work” is vague and doesn’t contain task-related information”. Thus, giving both
grades and comments can be more effective and beneficial because many students will take tasks
more seriously only if they are graded.

While educators agree on the importance of formative assessment and feedback in improving
learning, many suggest that the way assessment and feedback is conducted should change.
Learners are usually passive when feedback or assessment is given, and there is lack of dialogue,
interaction and participation of learners. Thus, they call for an active participation of learners,
interactive dialogues and more engagement of the learners in the feedback and assessment process.
(Carless et al., 2011, Hounsell et al., 2008) .Nicol and Macfarlane-Dick (2006) propose seven
principles of good feedback practice:
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1. helps clarify what good performance is;

2. facilitates the development of self-assessment in learning;

3. delivers high-quality information to students about their learning;

4. encourages teacher and peer dialogue around learning;

5. encourages positive motivational beliefs and self-esteem;

6. provides opportunities to close the gap between current and desired performance;
7. provides information to teachers that can be used to help shape teaching.

English writing issues for UAE undergraduate learners

Effective academic writing is essential for success in higher education. Writing skills is one of the
important skills that learners need to develop for their academic success. They are required to write
assignments, essays, reports, and a thesis. In addition to its importance academically, writing skills
is needed in the workplace, Ettinger and Perfetto (2008) affirm that our global economy demands
accurate interchanging of information and ideas. Employers look for people who possess good
written communication skills as employees must communicate effectively with management,
coworkers, customers, and the general public. Bjork and Raisanen (1997, p. 8) assert that writing
in university curricula is important “not only because of its immediate practical application, i.e. as
an isolated skill or ability, but because we believe that, seen from a broader perspective, writing is
a thinking tool. It is a tool for language development, for critical thinking and, extension, for
learning in all disciplines”. So, writing is a platform for learners to develop and employ a number
of skills. For example, they can analyze, argue, critique, compare and contrast arguments. That
can also put in practice the grammatical rules, vocabulary, structures that have already learned in
class.

Writing task can be hard for some students. Writing requires the ability to generate idea, finding
appropriate references, summarize and paraphrase, the right choice of vocabulary, knowledge,
spelling and the ability to link ideas grammatically and semantically. It also requires "careful
thought, discipline and concentration™ (Grami, 2010, p. 9). Reading skills also vital for effective
writing. As we shall see in the data analysis, many students rarely read, and this can be one of their
reasons behind their writing difficulties. When learners read, they “acquire a large vocabulary,
develop the ability to understand and use complex grammatical constructions, develop a good
writing style, and become good spellers” (Al Murshidi, 2014, p. 59).

Another possible reason behind the inability of some university learners to write effectively is that
some UAE students do not see any importance of the writing course. In their everyday life, they
may need speaking skills, but they see no importance of writing.One of the writing problems Arab
learners of English have is the interference of Arabic language. The style of Arabic language is
different from the Arabic one. Mona Baker (2011) summarizes some of the differences between
Arabic and English as follows: 1). English, compared to Arabic, generally prefers to present
information in relatively small chunks and to signal the relationship between these chunks in
unambiguous ways, using a wide variety of conjunctions to mark semantic relations between
clauses, sentences, and paragraphs. 2). English relies on a highly developed punctuation system to
signal breaks and relations between chunks of information. 3). Arabic, unlike English, prefers to
group information into very large grammatical chunks. It is not unusual for Arabic paragraphs to
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consist of one sentence. This is partly because punctuation and paragraphing are a relatively recent
development in Arabic (Baker 2011).

Several studies have been conducted in ESL contexts to investigate the type of writing problems
university learners face. Ghadah Al Murshidi (2014) investigated writing challenges Emirati and
Saudi students face at U.S. universities. Her study revealed that Less than 31% Emirati and Saudi
students feel “comfortable” in completing written assignments. Another study conducted by Bacha
(2002, p. 161) who concluded that "L2 writers are known to face problems in developing their
writing skills at the university level. These problems are even more accentuated with L1 Arabic
non-native speakers of English in required English composition courses".

Regarding types of writing problems, Khan (2011) had made research on the Saudi university
undergraduates, and found out that those students have problems in structure, spellings, doubling
of subjects, grammar, mistakes due to L1 interference, structure, tenses, articles, appropriate
vocabulary, wrong use of prefixes & suffixes. A similar study conducted by Al-Khsawneh (2010)
who attributes the students’ writing weaknesses to the lack of leaners’ motivation, limited
vocabulary, ill-structured sentences, and lack of writing practice in educational institutions.

RESEARCH METHODOLOGY

The research approach used in the present study is the qualitative interpretive approach. The
participants of the current study are undergraduate students from the School of Information
Technology, Skyline university college, Sharjah, the UAE. The instrument that is used to gather
data consists of two sections: 1). Using the students’ assignments to analyze their writing errors
and difficulties. 2). Questionnaire which contains both closed-ended and open-ended questions.
Students are given questions to explore types of problems and issues they face in English
composition course (problems related to content, grammar, structure, vocabulary, etc.), their view
on the way English writing class is delivered, and to what extent they find classroom writing tasks
relevant to their academic, personal, and professional life. For piloting the instrument, (see
Appendix). The main analytic process used is comparison; that is, the researcher uses comparison
between the two instruments to build and refine categories, define conceptual similarities, and
discover patterns. (Mertens 1998)

The qualitative interpretive approach is used because it will provide the researcher with rich and
deep understanding of the problem.

As far as the ethical consideration is concerned, | have obtained the consent of the university
administration to use students’ assignments as a tool for collecting my data. I have also clarified
to the participants that the anonymity and confidentiality of the information provided will be
protected.

Data analysis and findings
Data analysis includes two sections:

1. Questionnaire given to undergraduate students from skyline university college. 52
participants took part in this questionnaire.
2. Using students’ class test as an instrument to collect data

Below are the analysis and findings of both sections
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Data analysis: the students’ questionnaire

Table 1

Which of the following problems do you face in your academic writing tasks?

Type of writing difficulty

Number of times the problems mentioned

Grammar 21 times

Vocabulary 18 times

Punctuation 8 times

Cohesion and coherence 15 times

finding relevant references 6 times

content 5 times

Structure and organization of ideas and | 14 times

paragraphs

Spelling 13 times

Nothing 4 students. Their comments are:
-Nothing
-No problems, everything is well

Others - It is bad that this course is provided when most of

the class doesn’t know basic English.

- I’'m acceptable in the grammar and vocabulary but
I face a small problem that I don’t have a strong
vocabulary

The result of table 1 shows that grammar and vocabulary are the main difficulties students face in

writing.

Table 2: Students’ comments in Arabic (translated into English):

What is your opinion on the writing tasks given in classroom? Do you suggest other writing
tasks that you find more important and relevant to your personal life/your future or current
career?

TR SN PN P PR WA P O IO EETN
English language activities and exercises should be available on the university website for more
practice

T JSG Balall el (e AlUall (Sl dbis  ddaisse Lglaa)
Make the course easier and simpler so that we can understand

z A ae Gl 5 o el CaiSE
I wish we could have more exercises and more tasks with more explanation

%‘;w\&bﬂ\‘;w‘)w

Weekly tasks and exercises to improve our vocabulary
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s Lol G paill 48 la 5 clas B
Very good, the teaching method is also good
Y alall (5 sima aladinl gf ST Aaiadie 5 5S5 of camg STy clas B
Very good, but the focus should be more on our specialization. 1.e., Information Technology
zae s e 0ol L il o~ il

I suggest learning online as it is easier and more comfortable.
KA;)SQJAgeMY\Bubh}g._ﬁﬁ\h\ﬁdhdww\h)mg;ﬂhﬁ
Good, we must practice more via readings and watching movies without subtitles
AL Auanll ()5<E Y oy il o o & 81 (S g ha a5l O 22
I find lessons good, but I suggest the lessons should not be ‘heavy’ ( not too much work, more
fun)

s S8 )l ) Aalas -
3l il a5 38
Ol Aleiall il a2l ey el 241 -
Ay il il -
- We need vigorous exercises and tasks that are more ‘vigorous’ (more useful, and contains fun
and interaction)
- Give us tasks and activities to practice at home.

- Use video games, and videos

el il 8 5aly ) s clilaial) Qs
Give less tests and give more grammar lessons

Clal g an s Vs g A3yl 4 jalaiW) Al Al o 65 ()
The teaching method should be easy, and there should be no assignments or exams
o) g8l e 3 yill g cliladial) aae Julis
Reduce the number of tests and focus on grammatical rules

u,u;.\ggﬁj fas ulie 43) dlas 2
Very good, the lessons are appropriate. | have made progress in learning.

RATEN

g

Good.

Agigall Lillay ddasi ya 53 Jlias 48 Hhall 5 20
Useful. The teaching method is excellent, and the course is related to our career.
Aasall agilan (34 laiWI Aall) () sadiivn g (pidh ge Ul adana Ol Cus e sall 8Ll At ()55 O ang gl
Lessons should be linked to our daily professional career. We are employees, and we need
English in our daily professional lives.

4l A ) jlea gad (B e ludi 8 3lies
Excellent. The course help us improve our English language skills
o Amills e (5 sinall 138 OY i) A8y yla A ps = 1Y
I have no suggestions. The course is useful to me.
paadill 5 sina (& Sle piage Ao 38 5l e 2 Y (S
Good, but the course must focus one topics related to our specialization
Gan sl Jad i g ¥ 5 lacall 8 Jans WY g Lial a9 Y ccaal s g w3 Y
We want no assignments or tasks because we are employees. We have no time to do the tasks
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ey lias
Excellent and useful

Lé“y\ CJAEI\ LS S\JA 33;\5.4 u&}).ﬂ‘

Lald Gaaddl o e 8 sacluin LY daalall L an ) @Al Qllall acad ddag e sald) o550 o .
Claal e at e 5 o) el ae Jual sill 5 alalaill ;e ohall gids o) Jlsall o 5ka 8 o) ae L o .

W e g dam ) Jils )l g ciblalaal) (Ll Coaliall
Lessons are very useful. | suggest the following:
. The content of the lessons should be related to the specialization (i.e., IT) of the students.
This will help learners understand the main courses in their specialization, especially at the level
of technical terms.
. The course should focus on task related to our career. For example, how to write formal
letters, and how to communicate with our managers and VIP people.

It should include more letter writings, formal letters that will help us in our future career, and
also more summary activities. However, the course is going great, and I’m enjoying learning
English writing skills.

Busy, no free time to take part in writing tasks

Writing tasks are helpful in improving grammar and correcting grammatical errors.

More practice questions can be helpful in improving writing.

The writing tasks given in class are very challenging. The teacher should give us more quizzes
and worksheets to improve our writing skills.

| find it repetitive as doing the same work every week is boring and it does not help me improve
my writing skills

Writing tasks in classroom are really helpful. They help us improve our writing tasks and format

Table 2 gives the researcher many interesting insights into the learners’ expectations of the English
writing course. The teacher can build on those comments to customize his lessons to suit the needs
and the situation of the learners. Some of the main common concerns that the participants
mentioned are the following:

. Students are from the School of Information Technology. Two important things teachers
can do to motivate learners to learn. First, they need to provide them with texts and materials
related to their specialization, l.e., Information Technology. Second, teachers need to use
Information Technology in teaching. Students love to learn via technology. This is shown clearly
in the students’ suggestions that they want more videos, video games, and teaching materials
should be available online.

. Lessons should be planned bearing in mind that most learners are employees. Learner work
in the morning and come to study either in the evenings or at the weekends. Therefore, learners
my come to the classroom tired, or show less concentration on their lessons compared with the
normal students who are not employees. This situation necessitates that teachers should avoid
giving too much tasks (as students are busy most of the time), and try to create a classroom
atmosphere where there is an interaction and fun to keep learners focused and motivated.
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o Learners suggest that they need more class activities and worksheets that can improve their
vocabulary and grammar. In addition, students want writing skills that re needed in the workplace
such as writing formal letters and how to communicate with managers and VIP people.

Table 3:

Do you read books, magazines, or any texts?

Always | Often Rarely Sometimes | Never Specify? What do you read?

3 8 18 11 students | 6 -Magazines (5)

students | students | students students | -Articles (5)

-Comics (4)

-Stories (3)

-Newspapers (3)

- News (4)

- Novels (4)

- Articles from IT magazines

- I have no time to read

-1 rarely read out of laziness
-Online stories

-1 read kids stories for my little
brother

-Football news

-Emails on a daily basis

-Sport news

-Sport magazines

-True stories about life

-1 read about topics that | want to
know more about

-International stories

-Books

- Films

-1 read about engineering and
science

-Tabloid newspapers

-Poetry

-Blogs

-1 sometimes read about books on

psychology
-Manga

Table 3 shows that out of 52 participants, 6 participants say that they never read, and 18 say that
they rarely read. This clearly shows that most students are not interested in reading. As we know,
reading and writing are closely related. Reading helps learners develop their English writing style,
deepen their knowledge and information on a variety of topics, and enable them support their
arguments from different references and sources. Table 3 can also give teachers useful hints on
what their learners’ reading interests are. Thus, using topics that are appealing to learners can make
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the class session more interesting. In addition, to develop the students’ habit of reading, teachers
can encourage them to read topics that they like to know more about. Another important point we
can conclude from the table 3 is that students like to read materials related to their university
specialization and to their professional careers (for example, reading am email, and reading articles
from IT magazines).

Data Analysis of students’ class test

The test was to write an argumentative text in class. Learners were not allowed to use mobiles and
other sources. The following samples are written with their errors. The errors are highlighted to
find out the most common ones. The question was:

Do you agree or disagree with the following statement? Television has destroyed communication
among friends and family. Use specific reasons and examples to support your opinion. Write an
essay with 250 words.

Sample 1:

Modern technology help people communicat with thir friend and family all over the world
and the television is one of the early technology that people had so they could know about others
lives or new culicers, but there are some people who thiks that televion has destroyed
communication and others are agniested.

First, the agree that television destroyed the communication amongs friend and family thiks that
instead of wasting time on watching silly T.V shows it’s weakning there communication skills
because thir only staring at the screen for hours and nobody is talking.

Second, As far as the people who disagree that television is not destroying the communication
among friends and family but it could auctlly impreass the communication skill because there
are some usful program that help people developing thir communication for example shy
pearson could overcome his fear of communicat with others.

So, in conclusion | disagree with the people that thinks television destroyed the communication
among friends and family but it improess the communication and help people over come there
fear of it.

The good points in this sample is that it is well structured. However, the student clearly has issues
in grammar, spelling, and punctuation. The main grammatical issues are subject -verb agreement,
pronoun types, the use of apostrophe (* ), and the use of tenses.

Sample 2

Television is a means of amusement and education It is a good mean because in front of it we
can spend our space time and increase our general knowledge.

on the television screen we can enjoy various programs which satisfy all desires tastes and
cultures.

the cultureal programs are of great value they include social problems and religious subjects the
entertaining programs appeal to many people they are good means of illustration but the great
danger is that some people spend a lot of time in front of television. this may waste their time and
sometimes hurt their eyes.
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In addition to errors related to grammar, spelling, and capitalization, there are very long sentences
with no punctuation. It is obvious that the student follows the Arabic sentence style which allows
using very long sentences.

Sample 3

Nowdays’s Television destroyed communication between family and friends. | agree than
Television can make people lose communication between each other.

Firstly people that are watch television they can see there family. The television will make the
people staying at the room and some times they will be alone. In this way they will can’t see there
family and friends. If they do not see there friends and family they lose communication they
will do not know what will happen for they family and friends.

On the other hand they will forgent there family and friends face. For example if they goes to
some place they will there family and friend. another example if they saw some at the street
and his car destroyed will not know him they will not help him.

Finaly | agree that television destroy the communication between family and friend’s.

In addition to errors related to grammar, spelling, and pronoun consistency, the essay is very short.
It shows that the students do not have enough knowledge to generate more ideas on the topic.

Sample 4:

Many peple nowadays believe that the TV end a communication between frinds and family. In
this essay | will look at both side and I will give my opinion and reasons.

| believe the TV effected of many realationship on family and frinds. For example, many people
spend most of the time to see TV reather than going to out side with frinds or family. But some
people disagree. They believe the TV didn’t effected on any realationship, they say no body
can spend all day to watch TV so, TV can not destroyed realationship between family and
frindes. Secondly, most of people addiction to watches to TV because TV shows every thing for
example, movies, news and football match.

In my opinion it is better to watch for example event global from TV weather than going with
you’re frindes or family because I and who agree with me they are prefer to set front of TV
weather than trapped in the traffic and that sure will destroyed communication. But, some people
disagree they believe and prefer to go to global event with family or frindes Because they are
will enjoy more than watch it in home.

The main issue is the use of tenses. Other errors are related to grammar, vocabulary, spelling and
redundancy. The student repeats the same words and ideas that add nothing new to the text’s
content.

CONCLUSIONS AND RECOMMENDATIONS

The main aim of the current study is to investigate the main writing difficulties that hinder the
writing performance of the undergraduate students who are also employees. Assessing learners’
written test helps the researcher know his students’ level in writing and their progress in English
composition course.
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One of the findings of the current study is that both data analyses (the analysis of the data collected
from the students’ questionnaire and the data collected from the class test) reveal that students
have writing issues especially, grammar, vocabulary, spelling, and the content.

Assessment was useful as it shows the weaknesses of students. The researcher can now give
feedback to learners, plan activities, and use suitable teaching strategies that can deal with those
issues.

Many students do not have enough knowledge. Consequently, they do not have ideas to put on
paper. As teachers and educators, we need to find effective strategies to encourage learners to read.
The majority of students are employees. They do not have much time, and they may come to the
class tired in the evenings. Therefore, the course should be tailored to customize their needs.

The limited scope of the present study does not allow the researcher to include more samples of
students’ class test. Further studies can be conducted to find out the best teaching writing strategies
that can be used, especially with those students who are employees.
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Appendix:
QUESTIONNAIRE

Dear students,

The following questionnaire is to investigate your English writing difficulties, to know your
feedback and to explore to what extent you are satisfied with the content and the way “English
composition course” is being taught. The aim is to improve our teaching performance so that the
tasks given in this course are interesting and relevant to your personal, academic and career. Please
be informed that your answers will be completely anonymous and used for scientific research only.
Thank you for filling in this questionnaire.

Part 1: Circle the most appropriate choice.

1. You are:

o Male student

o Female student

2. Which of the following problems do you face in your academic writing tasks? You can
choose more than one answer)

J Grammar

o Vocabulary

o Punctuation

o Spelling

o Cohesion and coherence

o Structure and organization of ideas and paragraphs
o content

. finding relevant references

o others

(specify)
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Why?

Are you motivated to learn English writing skills?
Yes
No

Work)

Do you write (or you are obliged to write) outside the classroom? (for example, in your

daily
Often
Sometimes
Rarely
Never

Do you think that reading is important in improving your writing?
Yes
No

Why/how?

e o o o o 03

Specify? What do you read?

Do you read books, magazines, or any texts?
Always

Often

Rarely

Sometimes

Never

Part 2:
1. Do you find the writing course important and/or relevant to your personal, academic life/your
future or current career? Why or why not? How?

2. What is your opinion on the writing tasks given in classroom? Do you suggest other writing
tasks that you find more important and relevant to your personal life/your future or current career?
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QUESTIONNAIRE (translated into Arabic)

5L a4y 1 ol 130 Cings LS S gy (3ley L oSml 55 2 JSLE 4 jmn ) et 130 Cings
sila sl 5l SV ) B (5 shusall e o g 2l Bie Balall 038 g 5285 2x (51 s “English Composition”
Bl a3 L 35 (33 5k Lasl s "ENglish Composition” 83k (s sisa Cpawat g )2 hai sa Caagll

s ) il 2 Y ALY o3 5 slasd] S35 sum e

oSisat s e oS K

igwbiall JLAAY) Ao Bl pl i 50

sl A

s °

s °

(Db e ST Laa) Sy ) T alad¥) 25l UKD 3 el 53 JSLaal) 038 (4a (sl 2
(grammar) e/ 54l .

(vocabulary ) <la_gdll J

(punctuation) s 3l Gldle .

(spelling) «3w¥! o

(coherence and cohesion) Sy Jay )l J

(structure and organization of ideas and paragraphs )<l gl s S8V audati g s 35 ¢ dai o
(content ) (LS&Y)) (s sisall J

(finding relevant references) aal < s J

(others).c .

AT

92, 3ala3¥) ARl AL 5 e abail i 1 bl Jéatia il Ja 3
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r-az.:\ °
Y °
£Jalal

(éJLm‘;AZ\T\USDGU;SAE)L)?L;“\JJ\M\E)\AQUS]\&\),\.;AMA;E}\&._GSS Ja

A Adeay °

Cld gy ?.Luu °

G Y lams °

S8 o

faul °

LS 3 bl g il Ay 5 pain s Agusliad Bel 3l () i Ja 5

(u_'i °

Y °

fas ¢13L)

oo sl 1 o) ccMaa (LS T8 Ja 6

) 213 Ay .

Lile °

8 gY) ann °

SE e

faul °

o1& 13k 2as

28

5l Al il 3 o) dnaddl) il & i 4l /5 dege “English Composition” Ul sale a5 Ja 1
fas £y KW €ans I3 ET o Saie
& sl omoxl) Gash (A puad b Saalall sda (A aa Sl Cllad sl s o olall s ugoall (B el e 2

Sigealll s dpaddll  obilay  dlasiyes el Al sade Bl Jesy  OSAr s siaall
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